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Teaching as a Psychological Process: A Summary Statement

Teaching as a Psychological Process is a field-based psychoeducaticnal
teacher education program dedicated to preparing future teaciiers who skill-
fully apply their knowledge of psychology to classroom pract.c:. It departs
from the traditional approach to teacher education in that tha program is
organized around a three factor model ogﬁqeaching behavior which posits
an individual's teaching performance is based upon the interaction of
his/her personal style, interpersonal.;;I;;ionship skills, and teaching
competency. These three dimensions of teaching are spproached through
extensive practica integrated with individualized needs analysis, goal-
setting, personal counseling, evaluation, and supervision, all of which
continue throughout training. Small groups of students are immersed in s
public school for two consecutive terms of course work and classroom
teaching. Trainee's professional academic courses, synthesized with teaching
experiences obtained from dajly work with children, are taught in the host
school by a multi~disciplinary team of educators, including school personnel
and university specialists.

Students play a central role in their professional development by
defining their own needs and goals and by monitoring the emergence of their
unique teaching idiom. >A competency based rating scale helps guide each
individual's needs assessmeat and evaluation of technical skills. Counselirng,
group processes and the administration of psychological and attitudinal

scales focus upon the development of personal and interpersonal skills.



Evaluation of students' developrment is achieved through the analysis
of thelr competency self-ratings and these of their cooperating teachers,
periodic examinatlon and redefinition of goals, and results from the
psychological and attitudinal scales. The effectiveness of the prograx's
design and lmplementation is assessed on the basis of student questionnaires,

teacher interviews, and students' competency achievement data.

i1



Teaching as a Psychological Process: Program Description

Teaching as a Psychological Process is a field-based, psychoeducational
teacher education program dedicated to preparing future teachers who
skillfully apply psychology to classroom practice. It departs from a
traditional teacher training appreoach in that it is organized around a
three factor model of teaching behavier which is dependent upon students'
active participation in their own learning. Neophyte teachers are "immersed"
in a field setting for one full year. Their professional courses, synthesized
with teaching experiences obtained from daily work with children in classrooms,
are conducted in the host school by a staff including both educators from the
field and specialists from the School of Education faculty.

The program was initiated in response to the School of Education's
determination to develop new teacher preparation opportunities to meet the
needs of the 70's and 1s based on the thecretical constructs of two previous
University of Michigan psychoeducational programs for training special
education teachers. It was instituted following a 1972 "Think-In," a three
day conference of teachers from the field, university staff, and students,
organized by the School's Task Force on Innovative Teacher Education. The
Think-In, which generated principles for planning altermatives in teacher
educativ., called for small group training that incorporated clinical
teaching, educational methodology, theory, integrated field practice, strong
personal and professional development components, and evaluation.

The goals of Tecaching as a Psychological Process are to train

elementary teachers who demonstrate the fnlliwing qualities:
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(1) an ability to apply psychology in work with the cognitive,

emotional, and social development of young people, and to plan

and implement a psychoeducational program;

(2) a concern with both the cognitive and affective aspects of

children's growth and the lLnow-how to ins:iitute a content=based

curriculum centered on students' experiences, interests, and needs;

(3) sufficient knowledge of psychology, teaching methodologv, and

curriculum that they can competently integrate recent innovations

into new teaching programs;

(4) a willingness continually to reassess their own pedagegical

philesophy ¢n the basis of an increasing awereness of different

value systems and knowledge of chenging apprcachkes to teaching;

(5) a well-defined reaching style that reflects their personal

style, understanding of children, end beliefs about the purposes

of education.

Underlying these goals is the concept ¢f an effective teacher who is a
unique personality seeking to enhance his/her own personal maturity while
developing a compatible set of professional skills. The achievement of this
vbjective entails a high lavel of self-insight and discipline, and the
ability to use intelligence, knowledge, and personal resources to deal
successfully with a teacher's responsibilities. This process begins with a
deep commitment to teaching from which the individual actively promotes his/
her own professional growth by developing a personal teaching idiom.

Through a careful balance of substantive courses, clinical teaching
seminars, and extensive work with children in schools, trainees have
supervised opportunities to build teaching strengths in areas where specific

veaknesses are ldentified. In academic coursee, students learn the necessary

reciprocal relationship between cognitive and affective growth in chiidren by
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focusing on the interaction bctween a child'c personal development and his
growing capacity for technical knowledge and subject matter content. The
direct school contact stimulates trainees to clarify their understanding
of children and of the teacher's role before going into the field on their
own. In addition, they gain skills in planning and executing a curriculunm
that responds to youngsters' specifically diagaosed needs.

The training ' organized on a model of teaching that posits curee
interactive factou.. as the determinants of an individual's teaching
performance: (1) personal style; (2) interpersonal relationship skills;
and (3) teaching competency. The personal competency aspect represents
the idiosyncratic uses of self which evolve into an individual's teaching
style. The interpersonal skills relate to potential for empathy, ability
to interact effectively with individual pupils, groups of children, peers,
and other professionals, and attitudes and bel.efs about human nature.

The teaching methodology dimension includes the formal and informal
techniques teachers use in their work with children in the classroom. Since
the prospective teacher is the essential element ip the training process,
courses and practica are individualized to fit each person's changing
level of teaching competency and his unique requirements.

The three dimensions of teaching behavior are approached through an
integrated and ongoing process of individual needs analysis, goal-setting,
personal counseling, and evaluation. Personal information from a variety
of sources, including psychological inventories, a rating of teaching
competencles, counseling, and supervision, facilitate the student's develop-

ment a3 @ teacher. Twice each term there is a formal review and restatemeat
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of each student's poals, and regularly over the course of the term, students
-2et their advisors and supervising teachers to develop and refine their
training according to their evolving skills and develeping needs. In two
semesters, students neet state certification requirements for the professional
sequence of courses in elementary teacher educatien through program-directed
courses on methods of teachinp, educaticnal psychology, and foundations of

education. Trainees also take one campus-based course in eurriculum each

term.

The individualized nature of the program requires the active
1nvol;ement of program coordinators who are sensitive to both the personal
and professional needs of students. Weekly meetings between students
aod cooperating teachers, and bi-weekly sessions with the university
superviscrs are the core of this component. The effectiveness of such
@ personalized program is facilitated by the small group design--twelwe
students compose a training group and are assigned to no more than two
.chools.1 The students also attend the same academic seminars throughout
training. A supportive group process evolves ameng trainees and is
encouraged in seminars and through informal student relationships.

The program requires a director (one-fourth timwe), a coordinator
(one-half time), an adjunct staff member from the field (one-eighth time),

and a researcher (one-fourth time)., The program director is an educational

1 During the three year development phase, the program has worked
wvith one group of students per year, ranging in number from six to twelve.
It is anticipated that dependinz upon a particular university's needs, this
program serves as a rodel for a muiti-module program with several independent
wits of twelve to fiftzen s:udeats and appropriate faculty support fincticniny
simultaneously.
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psychologist who serves as a seminar leader, a consultant to the participating
schools, ani an advisor to the students. The coordinator, also a specialist
in educational psychology. has a strong backpround in teaching methodolegy
and the foundations of education. This person teaches ene of the seminars,
supervises the students' practica, consults wi:h the teachers, and counsels
with students on a personal and professional basis. The third team

member, a professional from one of the host schools, ccnducts the seminar
in methods of teaching and serves as a liaison between the university and
fleld staff. The researcher selacts and/or constructs the research and
evaluation instruments, and collects and analyzes the program’'s evaluative
data.

Two types of data are collected for research and evaluation purposes
during the year long program. First, the students' development is
monitored by periodic ratings on the competency based scale, and by
student self-assessment of progress in attaining their goals. In addition,
a series of psychological, attitudinal, and teaching-related scales are
adminstered to the gstudents at the beginning of their training,

The variables measured by these scales are considered to be important
for a teacher's development. They were selected on the basis of an
extensive literature review od teacher characteristics and competencies,
Individualized summaries and interpretations of the results are

returned to each student to facilitate their needs assessment and goal-setting.
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The second type of data focuses upon an evaluation of the progran's
overall design, implementation, and effectiveness. The students complete
@ questionnaire at the conclusion of each semester concerning their perceptions
about various aspects of the total program, the seminars, staff, and practicum
experiences, Cooperating teachers and administrators are interviewed to
obtain their evaluations of the design and impact of the total program and
thelr assessments of the student teachers and program staff.
A monograph expanding upon the theory, implementation, evaluation and
research procedures of the program will be available in January, 1975,
This teacher education program is unique in its implementation of a
personalized and individualized approach to teaching and in its integration
of clinical teaching, ongoing evaluation, and psychoeducational processes.
Such aspects of training have long been viewed by educators as eritical
to the preparation of effective t2achers. In addition, the program removes
training from the exclusive domain of academia and takes it to the field
vhere the work with children is done. This strengthens the natural
symbiotic relationship between university schools of education and public
schools so that the two institutions more effectively serve one another.
Finally, and significantly, the program is rooted in a research-based model
of teaching behavior that emphasizes inherent comnnections between developaental,

intellectual, and affective factors in the learning and teaching process.
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NOTE: 1IN SEVERAL OF THE FOLLOWING DOCUMENTS, THE

TEACHING AS A PSYCHOLOGICAL PROCESS PROGRAM IS REFERRED
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APPENDIX A

BEST COPY AVAUABLE

PERSONAL COMPETELCY INTERFERSCNAL
AND INDIVIDUAL STYLE RELATIONSHIP SKILLS

TEACHING
BEHAVIOR

THREE INTERACTING FACTORS THAT INFLUENCE

TEACHING BEHAVIOR IN THE CLASSROOM
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TEACHING AS A PSYCHOLOGICAL PROCESS: THE INTEGRATION OF

PROFESSIONAL ACADEMIC CONTENT AND FIELD WORK PRACTICA
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AdD CUTT . Yy et T SOCIAL Fliniianins ;
I. Content: Child develorrent, I. Content: Fhilesornic
psychology of lewarnin:, historical, saciolarienl
psycholorical intluencss in influences on ecucaticn.
child's home and school
environment. II. Processes: Seminar fcrmass
open discussion, sharings

ideas, teliefs; debatins
positions and ideoicgy .

e

BEST COPY AVAILABLE

II. FProcesges: Seminar format; oren
discussions; pe<r support and

eancouragerent.,

TEACHING PRACTICE

Content: Teaching competencies
outlined in the Competency Rating
Scale.

Processes: Practice teaching in
the field; classroom activity
with youngsters.

CURRICUL'N! AND TEACHING METHODOLOGY

I. Content: Teaching method, daily planning
for groups and individual; alternative
teaching styles; related professional
issues.

II. Processes: Open seminar discussion;
activities in seminar end with children
in the field.

TEACHING AS A PSYCHOLOGICAL PROCESS:
THE INTEGRATION OF FROFESSICNAL ACADEMIC CONTENT AND
FIELD WORK PRACTICA

lijk?e substantive content of the professicnal academic program is organized on a sore of
s Pected teaching experiences.
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APPENDIX C
ACADEMIC REQUIREIZINTS: TEACHING AS A PSYCHCLOGICAL FROCESS

BEST COPT A\ AILABLE

The two-term professional sequence meets the regulations for teacher
certification in <he Stute of lMichizan. In additicn to the following courses
in the field of education, students must complete a general program of for-y
semester hours of course work in Letters, Science, and Arts and must alsc mees
University of Michigan "Sequirements for Graduation.” Courses other than “hcse
in the professional sequence are ususlly completed before students begin +near
Year in the Program. Typical weekly schedules for each term are diagrarmes in
Appendix D.

FIRST TERM

Courses Credit Hours

I. Program Courses (taught in the field)

L300 Educational Fcundations:
Fhilosophy of education seminalr s.coeeesesssscssscccccnnssnss
Psycholoy se:roinar .i...........l‘..........000000000000000003

DLOS Methods of Teaching in the Elementary SChOOlecseescsssssoese?

D592 Practicum in Teaching MethodS.ce.eesesssssssssosssssssssssesd
Included regular planning
meetings and special luncheon
gsessions with program group %o
discuss issues of common interest

II. Campus Course

DL68 Reading, Writing, Listening and Speaking.ececececesccssscsesd
Instruction in the Elementary Schoeol

Credit Hours 16



gEST COFT AV RLABLE

SECOND TERM

Courses Credit Hours

I. Program Courses (taught in field; seminar format)

D305 Directed Teaching in the Elementary GradeS..ceceeesccscescsesss8=12 hours
Includes field work in assigned classes
every day; regularly scheduled conferences
between students, student teaching supervisor,
and cooperating teachers.

D30T Seminar: Teaching in the Elementary GradeS...ceccecccccccsccseld
Undergraduate Honors Feading..ccececesessocceasecessessl
Course includes discussicns among peers
of shared experiences, sessions on
techniques, selected curriculur materials,
and teaching style issues.

C530 Mental Hygiene of Childhood and AdOleSCeNCe.eeecscesscoosnsosse?

II. Campus cowrse(s)
Students chose one of the following:
Teaching of Science in Elementary School
Teaching of Social Studies in Elementary Schoolecceceeesrceccss 2
Teaching of Elementary School Mathematics

Credit Hours 15-19
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.»% TEACHING A3 A PSYCHOLOGICAL FROCESS
N
_ G
~ ) TYPICAL WEEKLY SCHEDULE - SEMESTER I
1
Indicates practicum: time Program seminar -
spent in classroom and campus course
t'onday Tuesday Wednesday Thursday Friday T
/,/.: M . ,;/ hl . A.
,;// N
NG . L , Psychology
. . ~,
T//Qmmowwnna Teaching . ~ Teaching - Teaching™ _ Seminar - Program
N N ~ “. ~ . N
respor.sibilities . responsibllities responsibilities responsibilities A
X . . .
/ ~ ~. ‘Teaching
AN ////// N .
~ N f.// - ./.
. /V “ ¥

Student, teacher

Open planning time

Open planning time

Program plaenning meetings;

Student, teacher -

planning discussions; films planning
- ~ ~
Program |[seminar: ///
Teaching
Psychology ) -
@ N N\ -
responsgibilities

I3

roer-un seminar:

atho iz of

”
-

lerentary

enching

Campus Courge

Occassional meetings; lecturesa; planning

* Students choose morning or afternoon teaching
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\
{ 3
Nu. ﬂer_.Av TYPICAL WEEKLY SCHEDULE « SEMFSTrR 11
t <
&
v
$ine iy A.B.o...ambﬁl / ﬂmmbm.wmmu& ..Ea:n.é m.w.m.hnn.ﬂ
\

//qdwnrwamﬁ. emwow»:a,//// eaching // Teaching Teachin

responsibilities respongibilities responaibilities responsibilities

/ / . /
N ,,
Meeting with Meeting with e
h /// student teaching student teaching '
/// supervisor#*# supervisor .
/ /} / 4_\/ / _\ (.. . \

Program seminar:
Mental health of child-

Program seminar: hood end _adaleacencge..

The student
teaching experience

responsibilities *{

~

-
x

Campus course

% Student teaching responsibilities vary arong individuals.
Students teach from 31/2 - 5 hours per day, plus planning time.
## The student teaching supervisor is in each building for one
full day a week. Students meet individually with her, on
a bi-weeltly basis, usually follouwing observation periods.
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ADPPENDIX C ' ~20~
CONCEPTS GUIDING PROGRAM DEVELOPMENT
Developed by the Task Force for Innovative Teacher Education
The University of Mchigan
November, 1972
BEST GOPY i /uiBiE

1. Individualized Studeant Self Development

Students begin their professional training with varving degrees of
ma3turity, experience, and readiness to work with children. Following Combs'
model, professional components are a graft on the personal components. Students
are obviously able to progress through their training at differing rates, and
need variant components in their programs. The goals and committments require
individual assessment and planning. 7To enable this to take place, the student
is provided informuticen concerning ihis potentials, and consultation as he

evolves his program. Considerable :‘reedom for choice of experience and courses
enable individual planning.

2. Social Awvareness

The individualized student self development does not take place in
isolation, but rather, in a world of children and schools. A complementary
and essential proegram attribute is emphasis upon develuping teachers who
understard and can respond effectively to the social dimensions of scheoling
as well as the more overt curricular aspects of the classroom.

3. Knowledge

A solid foundation of knowledge of the disciplines or content areas to
be taught is an integral part of teacher education programs. This foundation,
along with broad knowledge of human development and learning theory, is a sine
qua non ¢f educational practice. The value of time to read and reflect is
recognized and granted high priority.

4. Role Competency

While each teacher will have his own style and individuality, there
are certain competencies in teaching skills, interpersonal relationships, and
substantive knowledge which comprise the grid of the teaching role. These
competencies become tne basis of the initial evaluation, the training, and
finally, when demonstrated in perfermance, they serve as evidence of role
mastery.

S.. Field Base

The unifying core of the training is a graduated sequence (two or more
terms) of direct expaviences with pupils in 3chools. A significant portion
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of the scminars will be neld on site. This implies a new depth of cooperative
work with the practiticiiers, o acw range of interplav and a sienitficant
contribution to the prosram desion from field persennel.  The supervision

of students becomes a joint enterprise of the School of Fducation and tlhe
field personnel. This anticipates an increased investment in field suppor:i.

- 6. Small Group Design

The various teacher education programs comprise particular sub-sequences
" fer which students will apply, and into which they will be accepted. To ennance
peer learning and a sense of identity, these small groups stay together {or at
least one, and perhaps two terms of training. Each group would be stafifed by
a small team of core teachers representing the necessary disciplines. Each
such subgroup staff would include at least one regular faculty member coordinator

as well as teaching fellows. The resources available to any group would extend
beyond the core staff.

*

7. Clinical Teaching

While certain material will continue to be presented in the current
academic mode, the basic format for developing substantive content will follow
Conant's clinical teaching model. The professional education staff is to
employ a8 teaching process which utilizes the university students' concurrent
direct experiences, working with pupils. Theoretical material is woven into
the analysis, issues, examples, and conditions generated by the experiential
portion. Much of what was almost exclusively lecture presentation will now
be learned in seminars. Tutorials and independent study provide additional
means for acquiring organized conceptual material. Through his own regular
presence in the schools, the instrvector will gain knowledge of the trainees,
their direct experiences in that situation, and will be able to build upon
this foundation.

8. Evaluation

Staff, together with the student participants, are obligated to evaluate
their personal development, their teaching and learning, and the success of the
subprogram in which they are involved. While this may initially be a general
source of irnformation for planning alternatives, the evaluation should progress
to a performance criterion base. Appropriate graduate students will be
encouraged to develop pre- and doctoswl research projects. Substantive
assistance for evaluative efforts must be considered an integral part of
any teacher education program.
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APPENDIX F

1973-197h COMPETENCY RATING SCALE

Under the direction of the School of Education's Task Force for
Innovative Teacher Education, a competency rating scale was devised for
use in the new field-based training programs. The scale resulted from
an extensive literature review on teacher characteristics, competencies,
and evaluation methods. Following its construction, it was widely dis-
tributed to teachers in the field, students, and faculty members for
their input regarding the individual items, rating system, general format,
and its overall usefullness as an evaluative instrument. After several
revisions based on their suggestions, the form was administered to the
cocperating teachers and students periodically throughout the treining
year for svaluations of the student's progress in attaining the 5T com-
petencies. Rather than simply list competencies with no epparent inter-
relationships, the competencies followed the three factor conceptual-

ization of teaching behaviors in the following manner:

I. Personal and Stylistic Develovment

a) personal development: items 38-45;

IXI. Interpersonal Relationships and Attitudes toward Others

b) professional relationships: items 30-3T;
¢) relationships with individual children: items U46-51;
d) relationships with groups of children: items 51-57

III. Teaching Skills

e) teaching process: items 1-18;

£) facilitation of pupil growth: items 19-29.
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EVALUATICN OF TEACHING CCMPETENCIES

Student lume Date
Cooperating Teacher Term/Year
Supervising Teacher Subject/Crade

School & Location

Check One: Self-rating (by student) Rating by Supervisor

Check One: Initial rating Mid-term rating Firal rating

Profile Key: Competency Satisfactory Competency et
‘Not Develored Progress Well-developed Observable
1 2 3 4 5 6 T N

TEACHING PRQCESS

Designing soecific learning exveriences

123456T70H diagnoses pupil needs

123456 7N formulates instructional objectives
123456 70N prepares effective lesson plans

123456 7N preperes approrriate subject matter content
1234567N selects a wide variety of appropriate learning materials
Facilitating the psycholocical learnine envirornment
123456T0N motivates pupils to learn

123456 7N reinforces positive behaviors

123456 70N analyzes and modifies zroup behaviors
123456 70N counsels and models effectively

recting/conducting teaching-learning asctivities

¥ presents information clearly

¥ explains activities effectively

N demonstrates activities effectively

N uses effective questioning techniques

N encourages exploring, discovering, investigating

FEEEeE

123456T7N selects and/or constructs means of testing pupil's achievement
123L4567TH collects data effectively

123456 7N analyzes data appropriately

123456 7N makes effective use of evaluative data

FACILITATION OF PUPIL GROWTH
Faciiitating pupil coenitive growth

1234567N promotes pupil knowledge
123456 7N develops pupil understandings

Facilitating pupil sxill zrowth

123456 TN develops problem solving abilities
123L5670N stimulates creativity
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Facilitating punil affestive erowth (nsticuldos/vadues)

123456 7N helps punile develar pagisive self-concents
123L56 7N facilitates sensitivity to otners/empathy, ete.
123L45€7TH encourases adartnticn 4o social/parscnal environcent
123456 7H instills roral 'uderent/values

123456 TN stimulates appreciasion of aesthetics

Facilitatins Tunil rersentunl-motar crowth -

123456 7N develops percertual skills
123456 7N develops motor manipulaticns

PROFESSIONAL RILATICNSHIFS

Developing vrofessional relatisnsh

(X2

03

123456 7N establishes effective relationships with comrunity groups
123456 TN participates in professional organizations
123456TN painteins geod relationships with peers
123456 TH establiskes good relationships with aides/paraprofessionals
12345671 maintains effective relationships with administrators
1234567TN develops relaticnships with special services personnel
123L4567N mnainteins profitable relationships with parents
123456 TN creates relationships with relatei disciplines

PERSONAL DEVZLOPNMEMNT
Demonstrating personal attributes
1234567N assumes responsibility
123456 TN demonstrates prorzptness, dependability
123456 TN shows care in personal appearance
123456 TN accepts suggestions and criticisrs
123456 TN shows evidence of self-awareness and self-evaluation
123456 7N demonstrates flexibility
123456 TN exhibits sensitivity in relating to children
123456 7N communicates effectively (speech, grammar, tone of voice)
Additional comments (optional):
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THTERPERSONAL RELATTONSHIPS WITH INDIVIDUAL CHILDREH AND GROUPS OF CHILDREN

A student's ability to develop interpersonal relations with puplls is vital to his teaching.

Please give your assessment of the student's position on the following dimensions. Use the same T-point

profile key as before Awnoosvmamnmw not deveioped, T=competency well-developed, N=not observable).

RELATICNSHIP DIMENSION
{Student teacher with pupils}

awareness end acceptance of a
pupil's feelings

sensitivity to differing abil-
ities/needs of pupils

warmth of the relationships

ease with which relationships
are formed and maintained
depth of involvement with
children

ability to manage classroom
behavior

TEACHING STYLE

a.

b.

INTERACTIONS WITH INTERACTIONS WITH ADDITIORAL COMMENT
GROUPS OF CHILDREN INDIVIDUAL CHILDREN
1234567TRKR 1234b567THN
123456 7TK 12345617TH
1234567TH 1234561TK
123456 7THKN 1234567TKNK
123Lk567THK 12356 7TN
123L45617TN 123k567THKN

How would you characterize the student's individusl teaching style?

How effective do you think it 187 In what several ways is it effective or ineffective?
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1974-75 REVISED COMPETENCY RATING SCALE
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APPENDIX G

1974-1975 REVISED CCMPETENCY PATING SCALE

The competency scale utilized during the 1973-Th academic year has
recently been revised. It was found, through field-testing of the instrument,
that several items of importance were omitted and that the rating system could
be improved to better discriminate between competencies at various stages of
development. The following scale is now being administered to the cooperating
teachers and students during this 19Tk-T5 training program. As before, the
scale was distributed to field personnel and students for their comments prior
to its finalization. Its L4 items are again organized around the three major

factors which are determinants of one's effectiveress as a teacher:

I. Teaching Skills

a) classroom management
b) planning and preparation of the learning environment

¢) 1implementing the educational program

II. Interpersonal Relationships and Attitudes Toward Others

III. Personal and Stylistic Develooment




STUDENT TEACHER COMPETENCY RATING SCALE
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TEACHING AS A PSYCHOLOGICAL PROCESS HAWTHORN INTERNSHIP PROGRAM

TO THE RATER: Evaluate student performance in each of the areas indicated according to the following categories:

Student has not developed this competency as yet

Student has taken initial steps in this direction

Student shows growth toward this goal, but needs continued improvement
Student has reached a high level of competency in this area

Student has reached an exceptional level of competency in this area

N
LI B B B

- NA = Not applicable: Student may have developed this competency, but has not
had the opportunity to evidence it as yet.

% Please feel free to use the spaces between the items to provide further specificity in your

9

= evaluation. The rater may wish to indicate areas of particular strength or weakness, itemize progreas
& made, or offer recommendations for further work. At the conclusion of the form, an open-ended queation

provides further opportunity for extended comments on aspects of the student's progreass,

Thank you for taking the time to complete this form.

Student's Name Date:

Cooperating Teacher's Name School Subject/Grade

Check one: Self-rating Rating by supervisor
Initial rating Mid-term rating Final rating
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Student
Student
Srudent
Student
Student
Student
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fas net developed thle competency as yet;

ha: taken ini+ial steps in this directiong

shows growth teward chis goal, but needs contiaued luproven—nt;
hai reached a high level of competency in this area;

has reached an exceptional level of competency in thias aren;
may have developed competency, but hag not had the opportunity

as vet to evidence {t,

TEACHING SKILLS

A.

Planning and Preparation of the learning Environment:

Demonstrates adequate planning and preparation for teaching.

Plans instruction that adequately balances affective, cognitive, and physical needs of children.

Provides opportunities for children to participate in setting their goals and evaluating their progress.

Considers student interest and point of view in developing and executing the curriculum.

Plans individualized lesscna for the differing needs of each child.

Evaluates the effectiveness of his/her lessons, plunned activitiea, and classroom interactions.

Keepas complete and accurate records of students' progreass to facilitate asseassmert and future planning.
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1 = Student has not developed this competency a’ vers

¢ = Student has taken initi1a) greps In this dirvec: [ong

3 = Student sihiews grouth toward this poal, but neode continued msd1:<m1ampu
4 = Student has reached a high level of competency in thias area:

5 = Student has reached an exceptional level of competency in this area;
NA = Student may have developed competency, but has not had the opportunity

as yet to evidence f{t.

Implementing the Educational Program:

Focuses sufficiently upon the development of studentsa' fundamental skills in the basiec content
areas of reading, writing, language, social studies, science, and mathematics.

Counsels and uses curriculum to facilitate affectiv~ development, personal integration,
and positive interpersonal relationships among children.

Facilitates children's development of perceptual and motor coordination.

Goals of teacher's lessons are clear to children.

Relates subject matter to children's 1life experiences.

Helpas children identify connections among the different subject areas in the curriculum,

Usea a variety of motivational devices to stimulate children toward further growth,

Leasons and activities in the classroom encourage explorative and inveastigative behavior.




BEST COPY AVAILABLE

] = Student
2 = Student
3 = Student
4 = Stulent
5 = Student
NA = Student

has not developed this cempatency as yet;

has taken iritial steps in this direction;

shows prowvth tovard thit goal, but needs cont{nued inmprovement ;
has reached a high level of competency in this area;

has reached an exceptional level of competency in thias area;
may have developed competency, but has not had the opportunity

as yet to evidence it.

Uses a variety of instructional materials and technical aids in the teaching procesa,

Evidences knowledge of gubject matter in his or her teaching.

C. Classrouvm Management:

Organizes and manages the activities of large proups of children.

Organizes and manages small groups of children.

Balances the needs of individualsagainst the reeds of the group.

Assures that consistent guidelines forappropriate classroom behavior are established and maintained.

Includea children in process of decision-making regarding classroom procedures,

Uses a varfety of classroom management techniques in accommodating to needs of individual children.

Encourages self-reliance of children by balancing atudent autonomy and teacher direction within

each activity aand throughout the school day. OFf
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Student has not developed thia compaleney ag vets

Student has taken inftial steps in this dircctlon; .
Student shows growth toward this goal, but nceds tontlnued ir;roverment:
Student has recached a high level of cometency in this area;

Student has reached an exceptional lew. of competency {n this areag

Student may have developed conpetency, but has not had the cppartunity
as yet to evidence {t,

LI DB B A

DY EWON e

N

Provides the appropriate amount of freedom or conitrol needed by the class as ita mood shifts.

Maintaina appropriate timing and pacing of activities to facilitate smooth classroom operation.

Maintains a room arrangement and reasonahle orderlineas so that the physical environment and the
classroom is stimulating and conducive to learning,

II. INTERPERSONAL RELATIONSHIPS AND ATTITUDZS TOWARD OTHERS

Forms and maintains empathetic and supportive relationships with children.

Relarionships with children are mutually reapectful and trusting.

Accepts individual differences and needs in children.

Maintains open and honest relationships with supervisory personnel.

Actively participates as a cooperating member of a teaching team.
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1 = Student has not developed this competency as ver;
2 = Student has talen Inftial stepa in this directiong
3 = S:udent shows growth toward this goal, but nceds continued imrcrovement:
4 = Student has reached a high level of cowpetency in this area;
5 = Student has reached an ¢xceptional level of competency in this area;
NA = Student

may have developed this competency, but has not had the
opportunity to evidence it as yet.

rt—t———

1z aware of the importance of communicating and relating positively with parents of children.

——————

1s understanding and respectful of parent and community expectations for children in school.

ITI. PERSONAL AND STYLISTIC DEVELOPMENT

Is dependable and reliable in following through on commitments to others in the achool getting.

————.

Demonstrates evidence of self-awareness and self-evaluation (i.e., student i8 aware of hia/her
strengths and weaknesses &8 a teacher).

st gnan.

Is open to criticism and suggestions from others.

Demonatrates over all gelf-asgurance and comfort with the role of the teacher-leader in the classrocn.

Maintains self-controi in stress situations.
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Demonstrates professional growth by pursuing new skills that enhance his/her teaching performance.

Is innovative and creative in approach to teaching.

Has idertified and learned to use an e
with his/her nature.

ffective peraonal teaching style that ia consistent

Demonatrates flexibility in the classroom.

IN THE SPACE BELOW, PLEASE ADD ANY COMMENTS YOU HAVE ABOUT THE STUDENT'S PROGRE
THAT WERE NOT INCLUDED IN THE PRECEDING CATEGORIES.

S5 AS A TEACHER
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PROGRAM EVALUATION QUESTIONNAIRE (FOR STUDENT)

-36~



-37-

APPENDIX H

Student Program Evaluation Questionnaires: At the conclusion

of each semester, the studentsevaluated the following five
areas of their program:

The Total Program: their level of preparation at the
conclusion of tneir program;its contribution to their
preparation; its most and least satisfying aspects;
general comments and suggestions for changing the
program;

The Program Seminars: the instructional methods used by
the course instructors; the anplicability and substance
of the courses; the time commitment each of the courses
required;

Program Staff: the teaching styles employed by the course
instructors; the availability and supportiveness of their
advisors; the assistance provided by the program staff;

Practicum Experience: the relative proportion of time

spent in four practicum activitio2s; the overall value cf
the practicum to their preparation; specific aspects of the
practicum of greatest and least value;

The cooperating teachers: the student's characterization

of their teaching; the extent to which the cooperating
teachers were models for the students! development as
teachers; the helpfulness of the cooperating teachers

in guiding their development:; and specific aspects of their
work with the cooperating teachers which were of

greatest benefit.
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Program Date

FIELD-BASED TEACHER ETUCATICYN PROGRAM EVALUATION

The University of Michigan

The purpose of this questionnaire {s to determine the value of various aspects
of your teacher training program. The informaticn will be used in planning £2
future programs and, where zprlicable, will be considered in determining the
direction of the program next term. TIlease answer each question &s accurately
as possible. Add your own ccmments where you find that the categories proviiad
don't adequately express your evaluation of the experience you are having.

1. How well prepared do you feel to teach at the present time?

poorly 1 7/ / /h / 7/ T very well

prepared prepared

2. How much do you feel your Program has contributed to your present level
of preparation?
very 1 b T very
little / / [ / L much

3. How would you evaluate the instructicnal methods used in your Proeram
seminars (exclusive of campus courses;). Check the appropriate category:

too about too

much right little
Class discussion [ [ [ [ [ [/
Lecture Y A A A S A
Demonstration A AN A A A
Experience with children Vi [ 15 [ ]
OQutside reading assignments [/ [ [ [ ]
Individual conferences [ L1 [ [ /

Please offer any general evaluative cemments you have regarding the
teaching styles instructors used in directing their ccurses. {(In this
section. please restrict your cocments to Frogram seminars only.)



4. TItemi.e the courses and Program seminars you are taking this term and indicate your estimation cf them in

I
o the two areas indicated below. In the “Comment" section, please recommend chenges in approach, topies
[ covered, teaching styles, etc., you would like to see.
Applicability in developing Adequacy
Frogram Seminars your teaching competencies: Of Substantive Content
1 b 7 1 4 7
1) / L/ [/ / { Not sufficient [/ [/ [/ [/ [/ [/ Sufficient
Commenta: Not of Valuable
value
1 L T 1 h {
2) __ A A A A A Not gufficient / [/ [/ [/ [/ [/ Sufficient
Comments: Not of Valuable
value
3) 1 4 L 1 L T
Commantas [ L [ /L 1 [/ Not sufficient / [/ [ ) | [ Sufficient
‘ Kot of Valuable
value
Campus Course
1 L 7 1 4 7
1) /[ [/ [ [ !/ Not sufficient / / / /) / / Sufficient
Comments: Not of Valuable
value
W
%
o,
%
Q\
(o)
5
7,
%
i
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6.
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Approxirately how many hours m week do you spend in preparation for waur
Progran courses? Indicate, for each zategory, if you believe this <0 be
too much, toc little, or abtoun right:

TV
-

Approx. Too About Too

Hrs/wk. Much right little
F S Prep.
or classroom~relategd 1 4 T
responsibilities [ [ F
For methods courses (Pro- 1 4 T
gram courses only) /I /[

1 b 7

For theory courses [ [ [/ [/ | !

Indicate the approximate percent (%) of time you have spent at each of
the following activities in your practicunm.

First Last
several several
weeks Mid-term veeks
Observing children and
teaching methods % 2 4
Tutoring one child at a time A 4

Teaching small groups

%
of children ® z &
N 1 —_— 2

Otber (clerical tasks, play- q
ground supervision, etc.)

TOTALS 100 % 00 % 100 %

On the whole, how valuable is the practicum to your development of
teacher competencies?

ot valuable _ / [/ / /[ [/ / Very valuable

Comment specifically on the aspects of your practical work with children
in classrooms which have been of greatest and least value.

How do you characterize your cooperating teacker as a teacher of children?

outstanding very gcod good fair poor
teacher teacher teacher teaxher teacher
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1.

12.

13.

1k,
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Te what extent is your ccoperating teacher a model for you in terms of:

Ris/her general teaching 1 i T
style/method Notat @l _/ /[ [ [/ [/ [/ Extenzively
His/her relationships with

children Not at all _/ [ [/ / / [/ Extensively
Comments:

How helpful is your cooperating teacher in guiding your development &.
a teacher?

Extremely Very Fairly Not very
helpful helpful Helpful helpfl helpful

Indicate specific aspects of your ccoperating teacher's supervision
that you found post and least helpful,

Are your Program advisors available when you need them?

Always Usually Hard to
available available locate Unavailable

How supportive are your Program advisors?

1 b T
Of your personal developrment: Unsupportive_/ / [/ / [/ [Very
supportive
Of your individual interests 1 *h T
and peeds? Unsupportive _/ [/ [/ | | [Very
supportive
1 h T
Of your teaching style Unsupportive / [/ / [/ [/ [Very

supportive
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15. How useful are the Program staff in providing assistance to you as you
develop und exeoule your teaching recponsibilities? [We refer nere -

assistance such as surgestions of method, materials, processes, mechanisms
of classroom organization, iisvipline, ete.)

Extremely Very Fairly Not very
helpful helpful Helpful helpful helpful
Comments:

16. List three aspects of the progran which you find most satisfying:

17. L1ist three aspects of the program you found least satisfying:

18. Please feel free to add any further comments and suggestions regarding
changes and improverents in the program you would like to see. For
example, are there important areas you think were inadequately explored?
Was there too much or too little flexibility? Was time well spent? ete.

THANK YOU FOR TAKING TIME TO CCMPLETE THIS QUESTICNNAIRE!

.
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APPENDIX I

INTERVIEW FOR'! (FOR COOPERATING TEACHERS)

Since the students spend the largest proportion of their
time with the cooperating teachers in the classroom, and since
that is where their training manifests itself, no evaluation
of the effectiverness of a program could be complete withou*
the inclusion of the teachers' perceptions. Therefore, two
members of the program staff individually interviewed each
of the twenty cooperating teachers following the termination

of the program. The teachers responded to thirty-two questicns

grouped around the following four areas:

The Total Proaram: relative differences between the
current program and prior programs in which the teacher
had participated; its impact on the school; comparative
program strengths and weaknesses:

The Student Teachers: the competence of the students in
three domains: the adequacy of the stucents' communication
end interaction with the cooperating teachers; the usefulress
of the methods used to evaluate each student's progress;

The Program Staff: the level of communication between the
program and tne school stafif; the availability and
helpfulness of the program sta.f;

The Experimental Procedures of the Field-Based Proaram:

the effects of centering the academic courses in the

host school rather than the university, and of having a
®front line" profestional teach one of the courses; the
Placement procedures utilized in the assignment of stucdents
to classrcooms: and preforences as to the duration of time
each student should be placed in one setting.
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COOPERATING TEACHER EVALUATION INTERVIEW

Evaluation of "Teaching As Psychological Process"

Introductory remarks:

We consider the teacher in the field a critical
component of our training rrogram. Thus, we highly
value your comments, ideas and criticisms of our work.
In your resporses to the following questlcons we en-
courage you to respond as candidly as possible., We
are particularly interested in capturing your ideas,
your criticisms, and your observations about the
strengths and weaknesses of the werk we have done
through the past year.

We thank you for your time!

Teacher's rame Grade level

School

Date




1,

la.

1v.

2a.

2b.

3a.

3b.

ka.

k.

Have you ever worked with student teachers from other programs dbefore?
yes no

Do you see this teacher training program as deing cifferent from the
usual training program?

yes no somewhat

If so, how?
(Open response)

At the conclusion of the sermester did your student teacher demonstrate
a thorough knowledge of curriculum and of teaching methodologies?
First semester: always frequently sometinmes rarely never

Second semester: always frequently sometimes rarely never

Was his or lLer demonstrated knowledge of teaching skills

First sem: more than about the same as or less than

Second sem: more than about the same as or less than

others students with whom yeu have worked?

Did your student teacher demonstrate an attitude of self-awareness at

the conclusion of the semester?

First sem: always frequently sometimes rarely never
Second sem: always frequently sometinmes rarely never

Was this behavior

First sem: mcre than about the same as or less than

Second sem: more than about the same as or less than

other students with whom you have worked?

During the term, did the student demonstrate self-direction (initiative)

in his or her teaching?

First sem: always frequently scmetimes rarely rever

Second sem: always frequently sometimes rarely never

Wes this behavicr

First sem: more than about the same as or less than
Second sem: more than about the same as or less than

other students with whom you have weorked?
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Communicaticn: The prodlen of establishine a relaticnship between the uni-
versity and the Ileld 39af nas alwuys been a difficult one. One of the
purposes of this prorram was to develop a more recirrocal relationship. The
following questions fovus on the quality of inter-communication.

l., Were there gaps in communication bdetween you and the program staff that
we should consider in our planning for next year?

Yes To some extent Not many o
Would you care to comment specifically? (Cpen response)

2. Do you think it was bteneficial to hold the student's education courses
at the school rather than at the University?

Yes Somewhat No difference
In what way?

3. Was the university supervisor (Ellen) sufficiently available to you?

Always Most of the time Available enough Not as available
as I would have preferred

L. One of our program courses was taught by cone of yowr fellow teachers.

What did you believe to be the advantages ana/or disadvantages of having
the teaching methods course taught by a teacher in your school?

5. Do you feel that this policy ougkt to be continued?
Yes No Indifferent

6. Was communication between the program staff and the Eberwhite staff
facilitated by having a fellow teacher participate in the program?

Yes No Don't Know

(If {t did) How was i% facilitated?

(If it didn't) Do you have any feelings about why this is so?
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You and yoor sevcdant canahor:

l. Was L. level cf communication Letween you and your student teacher
Excellent Goad Adequate Inadequate

2. Wculd you have wanted it to be different in any way? (Please be specific.)

3. As part of the training process, the students completed a series of psycho-
logical scales and throughout ithe year wrote goals for personal and professiczn-
al growth.

&. Did your student discuss the results of the psychological
scales with you?

First sem: Yes No Didn't mention them

Second sem: Yes No Didn't mention them

b. Did the student share his goals with you?
First sem: Yes No Didn't mention them

Second sem: Yes No Didn't menticn them

¢. Did you feel that either of the above facilitated the student's
de ~lorment?

Yes the scales did Yes the goals did Both Neither
No opinion

4. Did you and your student teacher have sufficient time for:

a. Daily planning: Always Most of Rarely Never
the time

b. Weekly planning: Always Most of Rarely Never
the time

¢. Dally evaluation of
student's teaching Always Most of Rarely Never
the time

d. Weekly evaluation
of student’s teaching Always Most of Rarely Never
the time
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5. If the time was too limited, what was the source of the limitetisr?

your time student's lack lack of difficult rmaintaining
constraints of tire interest =uch cormunication

Piacing studente in classrooms:

l. Were you satisfied with procedures for assigning the students to
classrooms at the beginning of each semester?

Yes Somewhst satisfied Dissrtisfied
(If not satisfied) Why not?

2. What (if any) specific changes would you suggest in the assignment
procedures?

3. What are the pros and cons of assigning a student to your class for
& full year?

a single semester?

Lba. Our staff interviewed each student quite extensively prior to accept-
ing him or her into <he program. Wwould you like to have be2n involved
with the interview prccess?

Yes No Other:

b. If so, how?

¢. One of the difficulties with an extensive interview prior tou accept-
ing students into the program is that they often take a great deal of
time. How much time, if any, do you believe you would have to spend

on interviewing prospvective students?
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COOFERATING TEACHER'S EVALUATICHN OF TIOCRAM # 6

Dear Colleague:

We believe the "front line" professionals are the real trainers of future
educators. Consequently, we value your honest appraisal of our training
procedures. This questionnaire is provided sc that you may anenyncusly
and candidly express your views about our program.

We deeply appreciate ycur continuing interest and support.

I’

II.

Program #6 Staff

Evaluating the prosress of student teachers

1. How useful was the competency based evaluation form for focusing
upon specific strensths and weaknesses of a student's performance
as a tecacher?

very useful somewhat useful not very useful other:

2. Are there specific changes that you would want to suggest to make
the evaluation of a student's progress throughout the year more rcean-
ingful? We will try :o incorporate your comments inte our planning
for pext year.

*e

Evaluation of the progran's University staff

1. How adequate was the cormunication between yourself and members
of the program staff:

with Biil Mcrse: very adequate adequate inadequate
wvith Ellen Pechman: very adequate adequate inadequsate
with Franci Jacobson:very adequate adequate inadequate

Comments:
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2. The University student teaching supervisor, Fllen Pechran, worked very
closely and indiviiu.lly with each stulent in the program. Did you finé
her work with your student teacher to be

Extremely Very helpful Sozewhsat 0f neutral Unhelpful
helpful helpful value
Conments:

3. Did you feel that you had sufficient oprortunity to discuss your
student and his or her progress in teaching with the University supervisor?

Always Most of Sometimes Rarely Never
the time

Comments:

L. a. How useful to you were the two sessions our staff held at the
University with you and with your fellow teachers?

Extremely Very Useful Somewhat useful Of little use
useful

b. OSpecifically, what did you consider to be the strengths and
weaknesses of those sessions?

Strengths:

Weaknesses:

5. In the future, would you like to see

nore the same number fewer

such sessions?

Bow might we change them to facilitate your work with the program
gtudents?
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1. Indicate what you believe to be some of the strengths of a field-
based teacher training program such as this one.

1.

2.

2. Indicate what you believe to be some of its weaknesces.

3. Did you feel that the presence of so many outside people in the
school for so intensive a time period had any distinet affects on
the atmosphere in the school, either positive or negative?

Please comment specifically.

If there are any final remarks you wish to make sbout the program,
its staff or students, we welccxze them.

ERIC THANK YOU FOR TAXING TIME TO COMPLETE THIS QUESTIOMNVAIRE!
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APPENDIX J

DATA COLLECTION CHART

SEMESTER ONE

SEMESTER TWO

9/74

12/74

1/75

4/75

student initial self-~
competency rating

student measures of
factors influencing
their development in
the 3 dimensions

student initial goal-
setting

student final self-
competency rating

teacher final competency
rating

gstudent evaluation of
goals; new goals set

4
3
%
%

student questionnaires

student questionnaires

teacher interviews

Several types of data were collected during the 1973-74 training sequence.
The above chart summarizes the nature, source, and timing of data collection

in two phases:

of the program's effectiveness.

the evaluation of students' development, and an evaluation
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APPENDIX K

FEEDBACK MATERIALS FCR AN INDIVIDUAL STUSENT (1973-Th)

The students' personal development and ability to use the self-as-
instrument (Combs, 197:) were among the program's major goals. To facili-
tate the maximization of this goal, a series of psychological, attitudinal,
and teaching-related scales was administered to the students. Individuai-
ized summaries and interpretations of the scores were returned to each
student for his/her consideration.

Puring the 1973-Tk program, each student received a graphical repre-
sentation of the percentile values of the scores as compared with a norm-
ative population, accompanied by a verbal explanation of the meanings of

each score.
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SUIMNARY:  The followinr report is g sunzary of your ratim-c an2
responses on wne scalas, It is therefore a recort o Low tie
scales rated reu cn eanch of the wvariables, and is nes necssarils
gonsisteont with wour ceilf-rating, Cemrare wvoup self-renzr-s

with this report for :he most ceaningful interpretasions,

Personal/S<lictic Movelermans

Your teacning cnxiace sover is higher than that of the averase
beginning ore-service -eacher, You show soze concern wit ycur
ability to keep a class urder control as well a2s to keep the
students' interest, Tou also indicate uncertainty about deciding
how to present informaticn 0 a class and now to use tests 2z
an indicatZon of scux veaching effectiveness., You Irecuenzl~
are less happy teackineg than you thought you'd be, but feel that
you can be a good teacher,

Your moderate level of self-esteen indicates that you generally
tend to lilze yourselr, nave confidence in yourself, feel Tou are a
person of ~value and werth, and act accordinglr, In additicn
you show a moderate capacity for orenness and self-critici

In terms of your teaching style, you tend to place a zi
priority an the social and emotional develorment of your pu
than on tkeir corni<ive develorzent, TFor exanple, vou in<i
that the instructional »recess should be orranized arcuni -
students' Znterests and needs ratherp than arocund the logiea
of skills within a subiect. In addition, you feel that stu
should actively rarticipate in the planning of lessons.

You have no strecng feelings about *=he integrative nature of
learning experiences, although you feel that tke areas TO te learned
should be inter-related, You tend to exnhagize teacher direczticn
more than student auwcnony. You favor the well es<ablished Tousines
within a classrocm as well as the setting of standard or censiz-ons
expectations for your pupils freonm day to dav. However, xcu <¢
feel that tupils should be ziven the cpportunity to exercise =- ir
own initiative when appreopriate. Your response to the exctional
disengagezent items was neutral, However, you displayed relativelr

. 8trong favorable views ctoward the consideration of stuient vigwncinsz,
’ You feel tzat the apility to empathize and establish ranpess wiso
your studen*s as well as the ability to create a clizaze of
emotional supportiveness greatly ernbances your teaching ellfectivences.,
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Internerscral Relatinonghing:
You pave a meceratesry positive view about the basic nature of
people. You view them as oeing basically ncnest, reliable, and
3

- trustwortzzy. You feel thas necple can fenerally understand zn

control tiieir cwn obehavior, althcurh at tipes they are reasd:i-
influenced br the majority sentiment., In addition, you feel
that people often s;cy concern ard sympathy for one anotier.
You view pecple as oclne relatively condlex, but feel +=at

Pcasidle to understand them, if one is given enouch. time +o

Your relaticnziios wizh aniliran aTe satisractorally covilom: ..
however, y~u perceive rour relationchips to bde Dore saticliaoiT

in individual iriteractions =han in group interactions. TYou fee-
least competent in your ability to manage group behavior.




-58~

Teachin~ 8-71 Aran:
the Semaln..¢ Jiilerential assessed your attitudes towarnd
teaching, chiizren, exzoticnally dizturbed ahilar n, and ce.?

Raiva 00 L

Two separatc Sicores vere derived Tor each of the four stimulu
words: the evaluative score, or the basic Dositivenecss »f o
attitudes tovard eaqh of the words, and the petency secore, oo =+
power that vou atiritute to each of the words (refer to the ¢
on the follcuizs pare).

Your attiludes toward teaching are nmoderately positive, but
you do not ncrceive teachin~ as being a svrong profession.
Your attituccs teward children are Telatively lew, althourh wou
see then as beino moderately strong as individuals, In comrand
your attitunqs wcuard encticrally disturbed children are cocer
positive, and you perceive them to be necerately strong andivii
Your attitudcs toward vourseld a-e relatively lew, in contrass
to that reporied earlier concernine your self concept rating.
However, you perceive yourselfl as being moderately strong as an
individual,

In terms of Four teaching competency development, you perceive
yourself as ni2Zine satisfactory procress in the teaching rreze
el

and related professional compevency areas, tut rated yours
lower on the pudil growth area. TYou noted that your ratin-
varied on thc ccale, as you rated voursel? according to where
you presently are on sone competencies, but on others, rated
accordinn to where you would like to be. In terms of your
methodolegical Tase, you prefer disccvery techniques ani tn
Structured classroom, but neither prefer individualized or eroup
instruction cver the other. As reborted earlier, you place
higher prior:ty on a pupil's afiective development than om his
cognitive develcopment, _

In characierizing rour teaching $tyle, you note that you like
structure, rvedictability, and discipline. You also wans e
develop indevendence, respect, and sensitivity to others in your
students. I terms of its effectiveress, you indicate that
yJou secen to place too much of an emphasis on discipline for your
own comfort.

(=]
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Tcaching Style:

See Howwoiwnm pagel.
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. _ Subjoct-matter emphasis » 4

1 Personal adjustment idéology . w -X
Studeut autonomy vs. teacner direction > 4

L 2

fLmotional disengagement ﬁ-t..vxil..L.- .

Cansideration of student viewpoint W X !
Claasroom order - X
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| Stugent ciiailenca 1 X

Integrative learning
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* Stroitude rtovard human nacure
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Actitudes toward: Self ¥ e } _
i 1 4
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. ; . e VR -
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* (Red is the evaluative rating; blue is the potency)
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SUMMARY OF TEACHING COMPLTHNCIES
Your responzes to the Traching Coup«>tency Scale indicate that you perceive scme of your
competencies to e well developed, and others to be not yet developed at a satisfactory
level. These comnetencies are listed below, and are divided into the three major categories

of the scale (teaching process, pupil growth, and related professional competencies} .,

Velli-developed compervencices Undcveloped competencies
Tcachin Tornalates Instructional objectives [dfagnoses pupil necds
Yrocess prepares effcctive lesson plans selects a wide variety of appropriate learning
prcpares appropriate subject matter content materials
reinforces positive behaviors motivates pupils to learn
presents information clearly analyzes and modifies group behaviors
explains activities effectively counsels and models effectively

ldemonstrates activities effectively makes effective usc of evaluative data

—— e — - A e A s [ S ———— o —— e — e — e

Pucil None. deveclops problem solving abilities
Crowth stimulates creativity

develops perceptual skills
. . . __ __ _|Q9evelops mctor manipulations

b~ -

Prelated establishes «ffective relationships None,
soicssicnal with —cmmunity groups
.uapetencles participates in professional organizations

maintains good relationships with peers mw

establishes gond relationships with aides/ mw
paraprcfessicrals =

maintuins effective relationships with =
a‘lministrators

develops relationships with special services mw
personnel .

creates relationships with related MW
disciplines -

utilizes technical skills (audio-visual
equipment, otc.)

asswnes responsibility

derionstrates promntness, dependability

shows care in personal appearance

accepts sugyqgestions and criticisms

shows evidence of self-awareness and self- i
cvaluation

demonstrates flexibility

exhibits sensitivity in relating toc children

communicates effectively (speech, grammar, tone
of voice) |
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APPENDIX L

FEEDBACK MATERIALS FOR AN INDIVIDUAL STUDENT (1974-75)
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AFPPENDIX L

FEEDBACK MATERIALS FOR AN INDIVIDUAL ST'DENT (1974-75)

The “eedback process for the psychological scales was revised during
the 167L4-75 year. Numerical values of the raw scores, possible range of
gcores, group means and standard deviations, percentiles based on norms,
and self-rating values replaced the previous year's graphs so that more
sophisticated comparisons and interpretations could be made by the students.
In addition, a document containing definitions of each variable, instru-
ment and norming information, as well as possible interpretations of

extreme scores were distributed to each student.
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FACT 'R INPLUNNCING TRACHING PERFORMANCE

RINOE OF YOUR Tﬁm Basun v TRt
Youg | EDCETITE ) GEwr's ON STafivia. 0o
FACTORS RAW_SCORE SCORES | X | s.d.|IZED NooMs 0 ®atix.
:_tr_j__.-r__:-;__:_f:;:ilzri&ﬁ;k_-_._. e e e T et S o~ X L L TN T Al S S A Bl S o e
}Tcachiug Anxiety (29)-(145) 75 .
Sclf-con_c_cpt: 310 (90)-(450) 357.92 34.19 19 AL
penncss _ 41 (10)- (50) 38.62 5.6l 29 25
fe irudes toward s (E) 48 1(20)- (70) 155,181 7,22 20
; ttitudes towdard self 7} 42 (20)- (70) él’? EZQR-‘F— 12
z o o (® 58 | (20)- (70) [3° -7 2 58 88 75
QS:_} ~f_\_'..‘t__uuc.u:. toward teachluy (P) 4?2 (20)- (70) . . s
7
< 5 (_Luzimlum Integratior 22 (-33)~-(33) .08} 2. 78 85
~a , . - e
g‘J Lun;*dcra;xon of Students' 15 (-21)-(21) f4.331| 4.33 1s
28 | jewpoint
e k‘.mphae-ais} on Cnildren's “11 (-23)-(33) t6.83 6.46 43
E __ Copnitive Development
o Emphasis on Children's 34 (=42)~-(42) FS,G? 8.79 | _ 85
Affective Developrment
Student Autonoay (low) -31 (=39)=(39)
versus Teacher Direction 83
(high)
b S S e e e S RS PP S
Attitude toward human nature (-166)~-(168) | 26.83] 37.7s 4R 50
& & |Mustworchiness 7 1(-62)-(42) | 7.50| 8.98] g+
§§ ALy aisa =42)-(42) 2.08! 13.39 80
E g Independence =2 1 (=42)-(42) 6.33] 9.54 48
jg lrenvth of Will/Ratlonality -3 (~42)-(42) 11.00] 12.54 15
a: Complesity of human nature 16 (~42)-(42) 9.83 11.62 P 64 _
gg Variability of human nature 22 (-42)-(42) 11.75{ 10.38 212
b4 o A\t rieedns toward children (E) S0 (20) -(70) 52.25 6.43 34
o b 33 (20)- (70) | 41,25 5,97 q 835
E.< ﬂﬁtisdﬁhs toward emotionally (4) 45 (20)- (70) 46.92f 9.69 71
Eg [__ Jdisturbed c¢hildren (PY 42 (20)~ (70) 42.25]  1.93 5 53
[ o]
Personal Involvement with 10 (-15)~(15) 7.
children 72| 4.54 84

C'EACHING SKILLS

i)

Scores on a series of factors related to your teaching skill
development will be determined firom the Competency Rating
Scale, which will be administered at a later date.



PLRSONAL AMD STYLISTIC DEVELOIMENT

e v

FATTOR AND DEFINITION

T:aching Anxiety: the
level of your anxiety
specific to teaching.

IHSTRPUMENT AND NORHS

Teaching Anxiety Scale.

norm group: 30 undergraduate
University of Texas student
teachers in elementary
education.

% = 65.43, sd = 14.63

INTERPRETATION OF SCORES

A high score indicates a feeling of anxiety in your role as -
teacher. A lower score indicates less anxiety, more satis-
faction with teaching, more comfort in the role of a teacher
and in your relationships with children, and more confidence
regarding your teaching competence.

Self-Concept: the
poositiveness of your self-
pecceptions in tei. = of
your identity, self-
satisfactioa, and personal/
social behavior.

Tennessee Self-Concept Scale.
norm group: 626 males and
females, ages 12 to 68, from
a representative sample of
thae country's geographic
areas.

x = 345.57,

sd = 30.70

Persons with high self-concept scores tend to like themselve:
have confidence in their abilities and actions, and feel that
they have value and worth.People with low scores, on the oth
hand, have reservations about their abilities and actions,
and have limited feelings of worth.

Openness: your openness
and capacity for self-
criticism.

Tennessee Self-Concept Scale.
norm group: 626 males and
females, ages 12 to 68, from
a representative sample of
the country's geographic
areas.

x= 35.54, sd = 6.70

A moderately high rating shows a capacity and openness for
criticism, whereas a low rating is indicative of a tendency
away from openness, and the ability to accept eriticism.

[ d

Attitudes toward self:

tre positiveness (evalua-
tive rating) and strength
(potency rating) of your

self{-percepticns.

Evaluative;

Potency:

%
%
%

%

Semantic Differential (using
"I am' as stimulus words).
norm group: 16 undergraduate
student teachers at the
thiversity ¢f Michigan in
special education OR 12 under-
graduate student teachers at
the University of Michigan in
Program 6, regular elementary

mucnmdmos.

x = 49.6, sd = 5.1 (special ed)

z2 = 51.7, sd = 4.4 (regular ed)

x = 45.5, sd = 4.2 (special ed)

x = 3.2, sd = 5.7 (regular ed)
r .

"
R

The Semantic Differential is a more projective type instrume.
than the others you completed; it is desipned to mezsire the
psychological meaning of your "concept of self" in this case
beyond your normal level of defense. The evaluative rating
refers primarily to the favorableness or'goodness-LaZness'of
your perceptions of your "self' while the potency ratiag ref
to the strength or power you attribute to your "self." A hi
rating on both dimensions, for example, shows a favorable an
strong conception of the self; a high rating on the evaluati
dimension and low on the potency indicates a favorable but w
attitude toward the "“gelfi" and so on.
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ATy PIEINITION

..“. LI ﬂ~,.....N'_w.
S s e a

,iitiveness (evaluative

culinge ) and stirength
{wutency ratinglof your
.rnwncanmnozuﬁaﬂmwn:»nm.

tary education.
Evaluative:x = 49.3, sd = 7.1 (special ed)
X = 49.6, sd = 7.3 (regular ed}
Potency: x = 42.3, sd = 4.6 (special ed)
. ¥ = 5L.4, sd = 5.7 (regular maL

TRSTRYNINT AND HORMS

femantic Pifferential (using
"Tenching is" as the stimulus
TR Ll I

norm rroupt 16 undergraduate
student teachers at the Univer-
sity of Michigan in special
education OR 12 undergraduate
student teachers at the
University of Michigan

in Program 6, regular elemen-

[N IERFFETATION OF SCORES

3

The evaluative rating refers to the positiveness of your
ittitudes toward teaching, and potency refers Lo tier strength
bou attribute to teaching. A low evaluative rating combined
lsith a high potency rating, for example, would indicate an
nfavorable attitude towards teaching, but would also
indicate that teaching was a powerful profession.

e vt Yoge-
PR R

Trites s agion:

L

Cer wexlent o whicn you

rrer ot te lnte;rate the

cofentst a1l issroom
aalng with meaningful

the

ing

s

Do xrepiennes

,.- w
.oitensisn of learn
oot the confine

k_.‘..
claanroom.

dothe

Teaching Style Questlonnalre.
norm group: 3% undergraduate
student teachers at the
University of Michigan in
regular or special education.
x = 15.5, sd = 7.0

‘ersons scoring high and positively on this factor helieve
that the content of a lesson should be interrelated to

bther areas of knowledge and integrated with broader life
lproblems and experiences of the students as well as with

the overall goals of education. Those with low scores place
relatively less emphasis on such curriculum integration.

Jrian-e of empathy
o e lnotrectional

Lt epnvy the inportance
-7 tiie tcacher's ability
taze the child's

rspective and give

warmth and support

when needed.

V)
o
H

eaching Style Questionnaire.
borm Jroup: 34 undergraduate
student teachers at the
PIniversity of Michigan in
regular or special education.
% = 12.4, sd = S.4

A hiph positive rating indicates that a teacher cannot be
successful unless he/sh: is able to be empathetic, gzonerating
a warm and emotionally supportive environment especially for
pupils who are disruptive and difficult to understand. A.
megative score places less importance on the teacher's rapport
and ability to take the child's perspective.

%
Y

%
%

%

IC

Aruitoxt provided by Eic:

*
Q

E



i M?wxﬁm.:wr of f.°ts
iulue~..ti.n, skills,
principles, and disciplines
of thought; enphasis on
course content and cogni-
tive aspects of learning.

INS[PUMENT AWD HORMS

Teaching Style Questionnaire.
norm group: 34 undergraduate
student teachers at the
University of Michigan

in regular or special
education.

x = 7.3, sd = 8.2

INTEPPRETATION OF 5SCORES

Individuals who score high on this factor place 1 heivy
emphasis on the cognitive functions of schools, where
they conceive of learning as a mastery of subject matter
and skills. Lower scores indicate less of an eighasis on
course content and structures of the fields of knowledge.

Footasis en childrents
cetive Doveloupment:

-

fEL
e ciphiaois on a pupil's
s -idal and emotional
development; the organi-
zation of the instruc-
tional process around
student interests and

needs.,

Teaching Style Questionnaire.
norm group: 34 undergraduate
student teachers at the
University of Michigan

in regular or special
education.

x = 25.0, sd = 9.5

Persons scoring high in the positive direction va this
factor place a strong ecmphasis on the social and emotional

the most important functions of the school. In idditien,
they stress the importance of organizing school activities
around the individual interests and needs of their pupils
and encourage pupil participation in planning the curriculum
Negative scores indicate less emphasis on the social and
emotional dimension of a pupil's development.

security and development of their pupils, viewing it as one o

. ' - Ceee
. Lot LUt Lnmy versus

Teer ivection:
tra- <xteatl tu which your
wiil Le {ree f{rom
s Jdipcction in

7 control over
srocit learning

, how much the

their own learning.

2

%

%

%
%

Teaching Style Questionnaire.
norn group: 34 undergraduate
student teachers at the
University of Michigan in
regular or special education.
x = s 8d =

In the belief that ch:ldren need consistent and firm superv]

and discipline, persons scoring high on this factor feel txz
teachers need to follow well-established routines and

At the other extreme, persons with low scores feel that ch
should be allowed freedom in the classroom not only to dire
their own learning, but also td gain personal responsikbili-=
for their own actions.

.

IC

Aruitoxt provided by Eic:

E

S
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LG EPPERSONAL RELATIGHSHIPS AND ATTITUDES TUWAFD CTHERS
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R LUF LTI

Lottt vesyed human d

Ryt -: your perception
ef the interpersonal
3pcts of human nature;
whother people are ,
trustworthy, altruistic,
independent from one
ncther, and abtle to
understand and control
their vwn behavior and
tiny; the favorable-
3 your expectations
r behavior.

INSTRUMENT AND HORMS

Philosophy of Human Nature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities.

®x = 4,98, ad = 37.16

SCORLS

INTEPIRETATION OF

- e

High scores on the overall attitude toward human nature
demonstrate a favorable belief that people will act

in a trustworthy manner, will aid others when help is
requested, will be able to maintain independence from
the less positive influeuces in the environment, and
will evert control over the environment to influence
their own destiny in a positive way. At the negative
extreme, the belief is that people cannot be trmisted,
and that people will not act for the benefit of others.

(¥

Trus+cworthiness: the
favordahleness of your
verception of people as
Leing zoral, honest,
and reliable.

Philosopliy of Human Nature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities.

x = 1.35, sd = 12.99

Individuals who obtain a high score on trustworthiness

evince belief in the honesty, perseverance, decency,
ethicalness, and truthfulness of others. Low scores
on this factor are interpretable as a basic cynicism
about the motives and actions of others.

* g b

Cmemye
PRI AR BR D Iv I

your perception
. others' unselfishness,

Philosophy of Human Nature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities.

x = -2.38, sd = 12.80

High scores on the altruism dimension are interpretatle

as a belief in the willingness of individuals to provide
assistance and nurturance to others even if this requires
a sublimation of their own desires. Conversely, a low score
on this dimension is indicative of the belief that incividuale
act in their own self interest.

. the ability
of gcople to maintain
their convictions under
pressure to conforn.

@

G

In-S- w:ndance:

Philosophy of Human Nature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities.

x = -1.41, sd = 11.»8

Positive scores on independence serve as indicators of the

belief that individuals act in manners consistent with
their convictions, regardless of external pressures. Negative
scores indicate the belief that individual action is to a
large extent deterr ned by the beliefs of others.
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RUSUD I AT

CEFINITION

ree

!

Ce .

wrth of Will and

Fofenatitv: the
cility of people to
vederastand and control
their cwn bLehavior.

INSTRUMENT AND HORMS .

fhilosophy of Human Nature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities.

® = 7.40, sd = 10.20

INTERPRETATION OF SCORES

L:mn: scores on the strength of will dimension are indicative
of the belief that individuals,through the ~xercize of

logic and effort, are capable of having an effect upon

their milieu. Low scores on this area indicate helief in
external determinants of action and the futility of effort
in effecting change.

Co-nlexity of human
natura: the extent to
which you view people as
being hard to under-
stand and as being

coplex.

Philosophy of Human Hature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities.

% = 11.41, sd = 11.30

Individuals who obtain high scores on the complexity of

human nature factor evince the belief in che milti-
fac eted, never fully explicable, nature of others.
scores on this dimension are indicative of the balief
that a relatively small set of factors are sufficient to
explain the actions and attitudes of others.

Low

Yariability of hurman

ni1c a9 your perception
oi individuyal differences
arony, peo; le and the

by cetbility in human
netire over time and

Philosophy of Human Nature.

norm group: 1072 undergraduates
at 12 representative colleges
and universities. -

x = 15.83, sd = 10.14

Positive scores on the variability factor are interpretable as
belief in the heterogeneity of individual action and

reaction. Implicit within this is the belief that a given
indivi "1al will evidence a wide variety of behavior and attit:
Negative scores are indicztive of the belief that people, bo
within themselves and in interactions with others, act
consistently from one situation to another and over time,

from siruation to
cisuation.

Atsitides towanrd

cniliren:  the positiveness
and the strength of your

attitudes toward
children.

2
2

Zz
B
%

Potency:

Evaluative:

Semantic Differential (using
"Children are" as stimulus
words).

norm group: 1€ undergraduate
student teachers at the
University of Michigan in
special education QR 12
undergraduate student teachers
at the University of Michigan
in Program 6, regular elem-
entary education.

x = 47.4, sd = 3.9 (special ed)
x = 52.4, sd = 5.9 (regular ed)
x = 43.4, sd = 3.9 (special ed)
x = 42.1, sd = 6.9 (regular ed)

High evaluative ratings reflect a positive attitude toward
children in general. High potency ratings also indicate
that children are perceived to be strong and powerful as
individuals.




NITION

Eval

uative?

Potency:

TRGTEUGNT

f e -

HOPHE

S HT_ALD
cemintie Differential (using
"Crotionally disturt«d children
are” stimulus words).

notm group: 16 undergraduate
student teachers at the Univer-
sity of Michigan in special
education OR 12 undergraduate
student teachers at the
University of Michigan

in Program 6, regular
elementary education.

40

THTERVRETATION OF SCORLS

x = 42,7, sd = 4.4 (special ed)
x = 41.7, sd = 5.9 Awom:Hmd ed)
x = 42.9, sd = 3.8 (special ed)
X = 41.2, sd = 6.8 (regular ed)

A high evaluative rating reflects positive attituces
towards emotionally disturbed children. High potency
ratings indicate that emotionally disturbed children
are perceived to be strong and powerful individuals.

.

Al
RS ARV TS B

Inislvemont

with nr»wr.tv.

the closeness of your
contacts with your
m...hmy.MH.m.

Tedching Style Questionnaire.

norm groug 34 undergraduate

student teachers at the

University of Michigan in

regular or special education.
7.2, sd = 4.9

High positive scores reflect a belief that effective
teachers become intensively involved with the personal
lives of their pupils, while low scores indicate a belief
that teachers need to maintain their professional
distance and aloofness.

Aruitoxt provided by Eic:

1
O
E
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APPENDIX M

GOAL-SETTING MATERIALS AND EXAMPLES CF GOALS

In order to truly individualize and personalize the program, the
students were asked to generate a series of goals for their optimal de-
velopment as teachers. These gecals were classified according to the
three factor model of teaching, and processes by which the student
hoped to attain their goals were also described. The following pages
include a copy of the goal-setting form, examples of goals that
various individuals initiated, as well as the evaluation form the
students use to estimete their progress periodically during their

training.

-7 2
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THE DEVELODPMENT AT GOALS

If teacher education is really to be individualized and
your ideas respected, an effort must be made to move from whore
you are now to where you want to be. Thus, the next step in this
pProcess is to identify a set of personal and professional goals
to guide your development as a teacher.

Several times over the course of the year, you will be
asked to establish a set of personal objectives. Some may be
specific and short term; others may be of a more general nature,
and refer to longer range goals. During training, your goals
likely will change in priority, content, or direction. Periodically,
you will review, evaluate, and revise them; if you wish, vou
may work in consultation with one of the staff.

In the following pages, please briefly itemize the goals
you plan to focus upon during the remainder of the term. It
will be helpful if you categorize your goals into each of the
three areas we have discussed as central to teaching:

I. Personal and stylistic development;

II. Interpersonal relationships and attitudes toward others:
III. Teaching skills.

As much as possible, list the goals in order of the highest

to lowest priority, and indicate the processes you expect to use

to accomplish each of them.



I.Personal and Stvlistic Develonrment

Personal und stylistic developmert refers to the idiosyncratic
uses of the selrf which evolve into your teachina style. Below,
indicate the goals influencing your personal and professional
develonment which vou intend to pursue during the coming tern.
Specify the processes you anticipate using to attain each
ohjective.

GOAL PROCESSES I PLAN TO USE
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II. Interpersonal Relationshins and Attitudes Tovard Othars

Interpersonal relatiunshins and attitudes toward others refers to
your ability to ~stablish and maintain relations shios with children,
colleagues, and wcers, and to vour attitudes towards the peonle

with whom vou work. Indicate helow the ¢oals vou plan to nursue
during the term that will influcnce vour intermersonal relat*orshxos
and attitudes towvard .others. Specify the processes you anticinate
using to attain these goals,

GOAL PROCESSES I PLAN TQ USE

BEST COPY AVAILABLE
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IfI. Teachino Skills

The teaching skills area refers to vour develoving competence

as a teacher. Swecifically, the fundamental skills of working

with youngsters in a learning setting is of concern bhere. Indicate,
below, the goals vou will be pursuing in this area during the term
and specify the processes yo. anticipate using to attain these geals.

GOAL PROCESSES I PLAN TO USE
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EVALUATION CF GOALS CORE
DATE

The central aspect of your program this gsemester is the setting of your personal and
professional goals. This goal-setting process encourages you to participate in the planning
of ycur own learning experiences gnd consequently to focus on experiences unique to your own
needs.

It is time to consider progress in meeting the goals set at the start of the term. Sone
goals may have alreadv been attained; others may be in need of revision. Still others may have
been long term, and therefore the assessment is related to steps achieved toward the long term
goas. Some may have proved to be low priority.

Please f1ll out the following form carefully and thoughtfully, including each goal ‘rom
your original goal statements which are attached) in your responses.

A. In the spaces provided below, list the original goals, th« processes you have buen using to
achieve these goals, and the progress you have been making (no progress, some progress, satisfactory
progress). If no progress is being made, indicate the reasonz you are unable to work on the goal
(iasufficient time, unrealistic goal, no opportunity within the getting you're in, non-specificness
of the goal, didn't know what you could do to attain 1it, etec.).

GOALS AS PROPOSED PROCESS PROGRESS (and reasgons
for no progress)




Evaluation of gouals, continued

(Continue on the reverse side of this paper if more room is needed.)

B.

c.
or

2,

What could be done to assist your accomplishing your goals?

Since your priorities may have changed over time and new goals may have emerged, list any new
different goals you now have, ‘and the processes by which you hope to accomplish them.

NEW COALS

PROCESS I HOPE TO USE
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GOAT S
1,

S0 learn hew tn use discinline
erfeccively, *to learn how much
exterior cintror is nececsar:y
(lono=rance, both semesters).

2. 20 learn how to orranize,
direct, and con.rol a small
group (end of this semester).

5. To learn hew to stimulate
creativity in c¢hildren
(end of this semester).
&, Tec develen techni
use ol auvdio-visva. ¢
etc. (J;othi semectiers

y 7
1O TN Y]

2l ski]
wwinmen

-
* .,

5. To learn how to vrevare
effective Jesson plans
(end of this semester).

IIITER- ©. To learn how to express oy
ProsC AT point of view withous offendinc

T T -
TN # - -3
RFELATLG .o her

peonla or their views

(both semesters).

7. To learn to accepot individual
differences ancng childreu
(both semesters,.

PERSOI'AL 5. Mo become more observart of

Lz
A ee 244 T

~iCr= children's belhavior and reactions

to si-uations, when their interesst
is caught, when it is not, etec.
(both semesters).

9. To beceie more sencsitive to
childres, o Yheir feelinrs and
emotions. <o leasn whant a child
is. (both semesters)
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PHROCESS T TIOPE ¢ vexs

le T need to do +his 2 3
and discussion and throur s werr wivh
a small group (a reading rroup) ap
the whole class (durinc presen-a“
of my two-week unit).

+- 3
thre »on

0
PR

=

S

MR YY)

2. I will do this throurh
a sunall reading group.

WOXX with

5. I will do this throuch encoura~inm
my class to write poetry, ‘%e vill
write a poem about once a weck,

4. T will do this throurk the labar-
atory secsion on this equipment, as v
as maxing a point to use a tane
recorder, movie projecter, and
overhead projector in my class.

2« I will do this through vprepaza-ior
and presentation of my two-weecr unit.

6. I will try to do this in mr
conversations with MNrs. :eed, bein:s
careful how L express thinrs, and vert
not being afraic to say whatv I

really think,

7e L will do this in the classroon
by making an extra effort Lo talyr to
and get to xnow those ckildren wnonm
I like the least.

8. I will work with June Jjansern,
developing a close reiravtionghin with
one or two caildren. I will also ury
to note individual reactions in tio
classroom and on the vloyvrround,

Next semester I will keep a recowv: of
ny observations of one or twe childre

9. I need to do this thrournh readin:
especially in the psycholc v of ».:.i.
ren with an enphasis on how oinild=en
learn and now they develop (e~o-irnal.
wige, tno)., T'11 alan An shio
through ny individual intveracriens
vith children in the elassrcor,



GOATS

10, To lecarn hou much simucture
and how nmuech freedon children
need. o learn liow L0 uevelon
a class thia. nmeeus the needs

of individual children.
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A ~ AR

10. Through reading, visiting, or
student teachine in an oper situstion
observing and cemparing hovw children
responrd to structure and freedonm.

s
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GOALS

l. I want to be more optimistic
about my feelings of wanting
to teach.

2. I want to be better informed
about learning materials and how
to apply them to learning. I feel
this would be a main factor for

me so that I will have interesting
ideas for the kids to get into and
to want to learn about.

3. T don't want to be too gullible.

4. I hope I can easily open up ny-
self to all ages of children and
not just certain levels.

5. I want to be a friend as well
as an instructor or "teacher."

6. I hope to learn how to reason
out children's wants and doings

on a mature level as well as on

the child's level.

7. Overall I hope to have more faith

in myself as to deing a good job
in what ever I dc and to enjoy
it. For sure I want to feel
competent. To care about my job
and the people I'll be working
with.

-81~
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PROCESS I HOPE TQ USE

1. Reinforcemert from other people
but mostly knowing my feelings and
doing something with them.

2. Probably do more research and
discovering and probing into as many
areas as possible. I want to be a
stimulant to their learning.

3. I think at times I can be too nice
and more of a good buddy rather than
an instructor. I want to know how

to check myself and know when my

leg is being pulled or not.

4. I tend to shy awav from the older
kids and stick with the smaller ones.
By having experiences with the older
kids I hope to find similar feaslinags
with them as I do with the younger
ones.

5. Sometimes a teacher can be too much
of a best friend and not inform the ki.
Of their limits. Respect is lost or
never learned and many feelings can Le
hurt. I hope by knowing my personal
feelings and respects I will be abile tc
instill in the kids. This will
obviously be through experience.

6. Too often decisions are mada withou:
reasoniny out the child's feelings. 1
want to hear as much of the other sids :
as peisible and be as fair and hones: -

I can.

7. Desire, experience, learnirg from my
successes as well as my failures,
excitement, contentment, being inter-
ested enough to want to search out ny
ideas. Seek out people and learn from
their experiences. To be honest with

whom I work vith,
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APPENDIX N

MEAN COMPARISCYM OF INITIAL AND FINAL STUDENT SELF-COMPETENCK

RATINGS

The scale was administered to the students during the
first month of the program to obtain initial self-ratings of
their competencies, and again at the conclusion of the preogram
for final self-ratings. 1In addition, each cooperating
teacher: completed a rfinal evaluation of the student's level
of competence. Responses on the instrument range from 1
(undeveloped competency) to 7 (well~developed competency).
A mean score was calculated for each individual on the six
sub-areas as well as a combined score for a total competency
rating. A copy of the instrument is included in Appendix F.

Self-ratings: As shown in Table 1, the students felt more

competent at the conclusion of their traidng than prior to
their program experiences. Student t tests between the
initial and final ratings showed the differences to reach
at least the p< .00l level of significance in each of the

four areas.

TABLE 1

MEAN COMPARISON OF INITIAL AND FINAL STUDENT SELF-COMPETENCY RATINGS

rrea of Competence Initial rating | Final rating t df |significance
X X
tersonal development 5,22 6.27 -4.36 49 L0051*
rofessional rela- 4,52 5.64 -3.40 49 .0013%
tionships
Peaching process 3.77 5.72 -7.19 49 .0000*
racilitating pupi.  [3.95 5.68 -6.12 | 49 | .0000*
growth _
T 1
Total competency 4.41 5.87 ~6.13 | 49 | .0000*
rating }
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The final ratings in the two areas on relationships with
children were also hich: X relationships with individual
children= 6.19; x relationships with groups of children = 5.72.
Since these two sections were not included ig the initial
ratings, no gains analysis could be computed. However, an
examination of the means shows the students felt highly
compotent in both relating to children individually and
in groups, although they felt somewhat more competent
relating to children on a orie~to-one basis.

Two of the primary a2ims of the program are to facilitate
the personal development of prospective teachers conceived by
Comb's as the self-as-instrument concept, and to maximize
their utilization of effective teaching techniques and
skills. The results from the competency ratings illustrate
the program's effectiveness in attaining these objectives:
students felt they had gained significantly in both areas
and rated them as well-developed competencies following their

training experiences.
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COMPETENCY RATINGS

APPERDIX O
COMPARISON OF INITIAL SELF-RATINGS, FINAL SELF-~RATINGS, AND FINAL RATINGS BY THE
COOPERATING TEACHERS ON THE COMPETENCY SCALE
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AREAS OF COMPETENCE

This graph represents the students' mean initial self-competency ratings, their final
sclf-ratings, and the ratings of the cooperating teachers in each of the six sub-areas
reasured by the Competency Rating Scale (Appendix F.). Note that by the end of their
training, the students rated all s8ix areas as being in the range of well~-developed
competencies. The cooperating teachers' ratings were higher in each of the six
ratings than were the students'.
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APPENDIX P

Students generated 71 goals during the beginning weeks
of their training year. These goals were classified according
to the three factor model of teaching behavior: (1) personal
competency and individual style; (2) interpersonal relationship
skills; and (3) teaching competency. As illustrated in the
table below, students wrote 40% of their goals in the teaching
competency area, while 60% were in personal and stylistic
development and interpersonal skills. The program was therefore
successful in facilitating the students' awareness and emphasis

upon their own development in the three areas which were the

-

primary focus of training.

FREQUENCY OF THREL TYPES OF GOALS WRITTEN BY STUDENTS

Type of Goal Frequency Percentage

Personal Competency 23 32.4
and Individual Style

Interpersonal 19 26.8
Relationship Skills

Teaching Competency 29 40.8
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SELF-EVALUATION OF PROGRESS IN ATTAINING GOALS
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APPENDIX Q

Students evaluate their own progress in attaining goals
which are set during the first few weeks of training. They rate
each goal as attaining satisfactory progress (lj, some progress
(2), and little or no progress (3). The following table illustrates
the percentage of goals receiving the three ratings. Again, the
gcals were classified according to the three factor model of
teaching behavior.

Approximately three-fourths of the goals were considered to
have evidenced either some or satisfactory progress. It is
interesting to rote that the distribution of these ratings is
approximately tne same across all three types of goals; 69%
of the personal and individual style competencies, 79% of the
interpersonal relationship skills, and 72% of the teaching
competency area were considered to have some or satisfactory

progress.

SEI'F-EVALUATION OF PROGRESS IN ATTAINING GOALS

Type of Goal Satisfactory Some Little or No
Progress Progress Progress
Personal Competency 21.74 47.83 30.43

and Individual Style

Interpersonal 15.79 63.16 21.05
Relationship Skills

Teaching Competency 17.24 55,17 27.59
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STUDENT AND TEACHIR RESPONSES TO AN OPEN~ENDED EVALUATION
FORM CONCEPRNING THE STRENGTHS AND GREATEST NEEDS OF THE
STUDENT TEACHERS

The teachers indicated by ccmpleting an open-
ended set of questions the four greatest strangths of
their students as a teachers as well as the student's four
greatest needs for development. The students also completed
a self-evaluation in the same manner. While the original
intent of the instrument was for evaluative purposes of the
individual student teachers, the resulting responses, as a
group, were essentially reflections of the qualities and
competencies they considered important for the development
of a "good" teacher. They cited characteristics such as
creativity, self-awareness, warmth and cios~ness of
relationships with children, ability to motivate children,
etc. In order to better comprehend the nature of these
often lengthy responses,the major characteristics within each
extracted and a frequency count was taken of the number of
times it was mentioned by both teachers and students. What
remained was both a listing of strengths and needs of the
students in the program as well as a series of characteristics
and competencies deemed essential for a teacher's effectiveness.
This list was further classified around the three factors

(personal and stylistic development, interpersmal relationships

and attitudes toward others, and teaching skills),
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STUDENT AND TCACHZR RISPOUSES TO AN OPEN-ENDED EVALUNTICH

FORM CONCERNING THE STRENGTHS AND GREATEST NEEDS OF THE

STUDENT TEACHER

d

DEVELOPMENT

INTERPERSONAL RELATION- PERSONAL AND STYLISTIC

SHIPS AND ATTITUDES

TOWARD OTHERS

0
<
*
]
o)
&
8
&
| o]

Streagths Freguency Greatest Meeds Freguaenc

creativity, resourcefulness, 8 concept of self in role 3
and imagination in teaching as a teacher

enthusiasn 6| flexibility 1

self-awvareness 3 self-concept 1

fleXlDlllt‘j 2 creativity 1

optimism, pleasantness 2| patience 1

reliability, conscientiousness 2 acceptance of eriticisnm 1

aceceptance of criticism 1| ease of discouragement 1

self-confidence 1l

initiative 1l

patience 1

warmth and closeness of 10| awareness of individual 3
relationShipS with Children differences and needs

genuine intercst and respect 7| evaluation of mocd of class 1
for children involvement with children 1

awareness of individual | gaining respect from childreal
differences and neads

sensitivity 4

involverent with children 3

supportiveness, encourazzrment 1

establishment of trusting 1

relationships with children

nmotivation of children 6
use of appropriate and variety 4
of teaching materials
exploration of innovative 2
teaching trends and ideas
creation of stimulating and 2
comfortable environment
facilitation of pupil growth 2
(creativity, self-concept, etc.)
Preparation of lesson plans 1
presentation of lesson plans, 1
timing, etec.
capacity to serve as a model 1
for children
evaluation of lesson's effective-~1
ness, and student performance
knowledge of child development 1

classroom management

Presentation of lesson
Plans, timing, etc.

structure and organization 5
of ideas

pPreparation of lesson glans 5

knowledge of subject matter 3
content

evaluation of lesson's 2
effectiveness, student
performance

reporting to parents 1

creation of stinmulating ard 1
comfortable environment

motivation of children 1

facilitation. of Pupil growth 1

19
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DIFFERENTIATING CHARACTERISTICS OF TEACHING AS A PSYCHOLOGICAL
PROCLSS

In contrasting the current program with
others considered to be representative of usual training
processes, 95% of the teachers were of the opinion that the
program is fundamentally different. Aspects cited as the
major differentiating characteristics and strengths of the
program are summarized in Table 1. Three primary differences
were highlighted by the teachers. First,
as a group, the teachers emphasized that the close contact
of the University staff with both themselves and the
students provided guidance and support not typically found in
other programs. Secondly, the unusually close relationships
which formed between the students provided mutual support
and feedback for the students. Their strong relationships
were attributed by the teachers in Program 6 to the single
school conzept~--a programmatic design whereby student interacticn
is intensified by their immersion in the same physical plant
and daily experiences with similar emotional concerns. Thirdly,
the intagration of the seminars with practical classroom experiences
was seen as highly beneficial and as being very different from

the usual practice.
TABLE 13

DIFFERENTIATING CHARACTERISTICS OF PROGRAM

[ .

Distinguishing Area Prequency |3 of Total
' Response
ngth of time and increased student involvement 8 32
ohesive student relatioaships S 25
lose supervision and guidance by program staff 4 16
ntegration of seminars with classrocm experiences 2 8
iscellancous (interest in children's feelings, 6 24

good relationships with teachers, team
approach encouraged, individualization,
flexibility)
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APPENDIX T
STUDENT PERCEPTION OF THE MOST SATISFYING ASPECTS OF

TEACHING AS A PSYCHOLOGICAL PROCESS

There were several aspects of the program that the
students felt were most valuable. For instance,
students found t*ke intense and warm relationships between
the student gro. and the close and supportive relationships
with the program staff ¢o be most satisfying. In addition,
they frequently mentioned the high level of integration and
relevance of the seminars to their classroom experiences,
and emphasized their extensive involvements with children.
They also liked the freedom to explore and exposure by the
staff to new ideas, and the encouragemert by the staff to
try out innovative teaching activities in their own
classrooms. The individualized nature of the program
gave them much help and attention they felt was necessary

for their maximal development as teachers,

ofST copY AAILABLE
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TABLE 17

MOST SATRISFYING ASPECTS OF PROGRA' ACCORDING TO THFL

PERCEPTIONS OF THE STUDENTS

r

INTERPERSONAL RELATIONSHIPS

Area of Satisfaction

Freguency

relationships with the group: support by all
members, aroup interactions, close contact and
relationships which formed, talking about
roblems and ijoyvs, the smallness ard frequent
contact along with the diversity of the group;

relationships with the staff: supportiveness,
concern, close contact, dedication and help-
~§ulness, warm and personal relationchips,

ptimism on education and people, sharing
f their background;

relationships with supervising teachers:
earing problems of teachers

18

18
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PROGRAMMATIC DESIGN

seminars: content, talks about children and

rsonal crises as teachers, relevancy of
seminars and coordination with ¢classroom
xperiences;

xperiences with children: “"endlessg"
Xperiences working with children, close
ontact with children, large amount of
time in classrooms, immersion with kids;

ﬁreedom to explore ideas and exposure to
ew ideas: openness of staff to new ideas,
freedom to express, explore, and @évelop

pinions, encouragement of differences of
pinion;

Emphasis on individuals: the individual
elp and attention received;

the setting of the program: supervision
system, milieu treatment setting, exposure
to related fields;

boal-setting procedures;

scellaneous aspects of the program:
ield-based nature with humanistic

d psychoeducational emphasis; standards
d values of the progra~; materials and
nformation made available along with
variety of resources:
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FLLLD=-BACED [UACHTER ZDUSATICN PRCOARAD EVAIUADICE
FLIEE Y]

The University of Michican
FALL, 1973

l. How well prepared do you feel to teach a% the present tinme?
P
’

(l=poorly prepared, 7=very vell prepared)

n

~

Responeces ¥ 2 R £
1 = mean= 4,79

L.
Frequency: - = = 7

&

Additicnal coxzents: "You are always impr-oving, though,"

p - " h | . . 3 \ 4 S
2. How muen Fou Ieel rour rrecram nes ceatributed e your precant
-
w o

level of preparation? (l=very little, 7=avery much)

Responces
Frequency:

Y R 4 & & n
- 1 6 2 mean= 6,33

Additicnal comments: "(I) would have never seen rmany wars and metlods
to teach (ra“ii and the hases as a real wavy),"
"If it hadn't teen for the prosram, I wouldn't be where I am now."

3(a). low wonld ou evaluaTe :ie instructional methocs usec im -cuo
Preoran seninars (exclusive cf campus courses). Check the apprepriate
category (l=%o00 zuch, 4=about richt, 7=%o00 little).

Resnonses l 2 3 4 5 6 7
Frequency:

class discussion 1 1 1 9 « = = mean= %,~9%
lecture -1 2 7 2 - = means Z,7Z2
demonstration -1 2 5 2 - 1 mean= 4,77
experience with children - 1 2 8 = 1 = means= 5.:5
outside reaiin~ szgsinmrents= 1 2 7 2 « = means &4,C0
indivicdual ccnferences - 1 1 %2 1 1 1 means 4,55
Additional comnments: "demonstration is a low point; experience with
children is rrea*t; individual conferences made me look at mrseif

in many ways which I normally woulén':."
I think class discuseizn is rool, but it should varv in what is

talked about and wno talus~=I Con't oniticize ~+e means but <-s
content; (I) wished to have more “ime tor outsiae reauing assignrants;
individual ccnferences h2lped me very much--wish there was nore."

3(b). Please oifer anvy cenerai evaiuative COMTMENts vou have Tecarwinc -ne
teaching styles instructors used in directing $xneir courses. (In thi
Section, please restrict your comments to Progran seminars only).

"Everythine fell in place beautifully--could have had more individual
conferences with instructors; but much was my own personali tault,”
"They were ali good."

"I like the informal approach; we were given valuable information and
encourared to discuss,”
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"All ingsructors are onen to averyvene's ideas. The atnospuere io in-
formal, wiiile dicsuggicnn are ofteon »rofouni, I like the e'“ aciz ..
individual “e.p.”
"I thourhu* e reiaxed, informal teachinr strle wes very roctid, It got
up & nmore perconal 7'icgpihere and emphasized nore than mest coursuses
the stu.,ent'e necis, "

4, Itvenize tho courdges ana - oOTTAN SENINANS [ OU Are tanainr Ln.ag Lo ATt w
indicc.e ~our estima+tion of them in tie two areas indicated vellive  an
the "Comment" cectisn, nlengse recommend chances in aprroach, topics
covered, teachins styles, etc., you wouléd lixe to see,

(l=not of value,?=valuable) l=not surfficient,V=cusficiecnt)
Applicaritinee dnm Aaval Aanins Adequac s ol e
Jour :-o-o . NI 7 suggtantivc o
response fesponse
1 2 3 4 5 A& 72 X% 2 4 & £ - 9

D592 - o « =« 1 2 9 6,70 - o @« & 2 1 - o©.07

L300 - = =« = 5 1 5 6,23 - - = = 4 1 7 6,352

D405 - 1 -~ 2 5 1 2 5,27 - 11 3 3 - 3 5,14

D468 l -« 1 2 4 - 3 5,00 l = 1 2 3 - 4 5,18

Additional conrments:

D592 . "excellent."
"Combine an outstandins personality and arazing intelligencee=you et
an excellent teacher and class situstion,"
"Make it lonrer or more often."
"Very pood==needs (L300) to back it up.”
"T would have iilzed t2 uave spent more time on discipline and consrel
on the group level and how to deal with certain crises and proolczs
such as tre 'scazegoat' problen,™
"The irr.ediate vrractical application c¢f psychological cencepts proveid
invaluabtle,"”
"Never enough time to read all of the available information,"

L300 "Discussion kept wandering and was hard to settle voen

one thing--a lot was because of different ideas and philosoti.ies=-
ig's ?ard to getr 12 people togetker on anything; if you want -o .do
that."”

"Combine an outstanding personality and ameazing intelligence=-;ou geot
an excellent teacher and class situation,"

"Bribe a few kids into %rying out some of the ideas,”

"In philosophy of education there could have been more reading and a
longer time to discuss in class.,

"Brought up cocd ques+1onb--°ub"*anu1ve content was there=--tu: coften
we didn't et to it,

"T would hiave liked a little more continuity from class to class-=-
further stuéy on Devev==we Aidn't have time tu get into tim erourl.,

A separate time perheps for announce=ents and otrer discussions."”
®Great class in wnich concerns could be openly etpoged end talirxed
about, It would De nice to nave more time to 2ead, bub Sizze tan'
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"The discusa:on wne excenticnally telpful."

- - . . . e NP o I o - . .
"Didn' see ton much differernce in
% [P VN o cepy o gam 111

but founl ¢them Toth inrailundlae,

D405 _
be discusced.
and also of:er anv mcre suc “es+ions,.
right away, bocausc we hadn't been around
"Bribe a few ids into *“rving thincs with

"Class objectrives should have been set.

small croup and lar~e rroup activities."
"WJe talked about ani tried scre very neat
Things were concrete and helpful.
thines brournt in,"

"Would like to see pore practical aspects
organizational sitills."

D468 .t "This valuable rating
changed from a verr cdull, boring class to
stimulatines and informative teacher."
"Bribe a few izids into trying out some of
the worst word for peonle vho are so into
try so much-~it's rreas!"

the two courses (LE0OZ

ani L:00)

"Needs a more concrete cutline of objectives or toniecs +o
Then, we could decide if we feel thex's

te relevant,

T was hard to offer sur-egcsions
& echool long erouv:ia,"
us."
Cless never got anyvhere,“
"More emphasis con Jilferent seachinc naterials,

vays of handling

things in this course.

V7ish there could have been nore

of teaching--i.e., learning
is due to the fact that I
one that nad a ruch ncre

the ideas==-sufficiens is
things~= they bring in and

"Good class=-~iniroduced <o media and various methods.®

"A little too much bias as far as methoés

"Very thorourh--excellent treatzent of reading instruction. a
too much (substantive ccntent) for one semester--weuld lixe to continu

it next serester."

"After attendinc this course, I still do not feel corpeten. in

go==more group ciscussio
Taere w
on

mear
die

ability to talie a group of non-readers and teach ther row to read,.,"

"Was great fcr a university
reading.”

"It related verv xuch
a bit less involved a%t times,
other two classes (D592 and 1300).

course-=-gave me wmuch insight in teaczing

to the type of work we were doing, but I fel:
It wasn't quite as intense as

-
-y

wed

9« On the averace, 20w many ncurs a weex 4c vou
your Prcgran courses?

to be too uch, tco little, or about right:

spena in

preparaticn oo

in.icate, for each category, if you believe zais

Approximate hours per (1=too nmuchk, 4=abcut richt
_i_meekin nrernaraticon Z=ton iit-le)
X O=5 6-10 1113 35-20 2i=25 | 1 2 3% 4 ~ ~ 5 &
classroon-releated RGOS 4 5 - 2 - - 1 =« 6 3 = = 4,535
responsibilities
methods courses A70 & 1 1 -  =- - = 2 6 1 - -~ 4,05
theory courses €23 8 -- 1 - 1 - =1 3 4 2 - 4,c

Additional corments:

"All of these vary from

week to week."
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6. Indicate *he anrroxinate nrowcrtion (73) of time you have svent at
each of tae rollowin- asuivities in your practicunm,

90
80
70
€0
50
40
30

8 10 —_—
first mid last firet mid lzst first nid last first nid lasc:

OBSERVIN TUTORING SHNALL GRGCUP OTHER
PRACTICU:. ACTIVITTIES

OF

Additional comments: INone.

G ves  a—

7. On the whole, how valuable is *he practicum to your development oF
teacher competencies? (l=not valuable, 7=very valuable)

Resvonse: 1 2 3 &4 5 &6 7
Frequency: - = « = = 2 Q mean=6,82

Additional comnents: None.

8. Comment specificallxr on the aspects of vour vractical WOTK Wiwn chiluren
' in classrooms wnhich have been of greatest and least value.

Greatest value:

"Onit, sca.. Troud responsibilities."

"Doing a unit (tezchinc and planning ryself) and working with a realin-
group were of the preatest value; zoing around helping one %o ore, too."
"Observing and werking with an emotionally disturted child in our
classroorm.”

"Trying out my style of teaching and finding where the control limits
have to be."

"The greatest value was in seeing the children in groups and watchine
how they interact with each other. My experience in working with jounc
children irdividually was also valuable."

"Palking with ci.iliren; individual observatica (in class and ctaer
schools); directing croupn activities.”

PMost valuable were oy creative writing activities and ny activities in
my unit an? usine Bill Martin in small reading groups.”

"Doing reading andi math with kids in my class. Being able to really
get to know them well, oversee their efforts, etc. Unit, too."
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"Workins with indiviiual chiliren's problems and learning to worz wiith
wi.cle svourn ..ave ean o roatesr vaiue,"
"Teachin:. a uniuvy readlin - round”
"My cloge observaticn of ids pave me insight into the psycholccical
"

rake-up of kids.'
"rorking with rids on tasic Dolch words and readin; skXills, Gettin:
involved in uni< "crk ana the ids. Doing incdividualized wors as well
as small croups.”

Least vnluve:

"leacl:1n. :i:\ a <eacher of radically different pnilosophv,'

"At the belinnines I chserved 02 too lonc (J“au was of least value).
"Havine o exac:l:y mcdel a few of the supervisine teacher's teaching
methods, e“en f.\x-r I Siearreed with them.®

"Writing: 1 lesson o ans Ior ny cooperating teacher when she doesn't buy

my philosoprnhz.

"The least valuable would be when I was simply observing,"

"T can't Jjudre this=--everything I didn't appreciate added to an overall
understandine,”

"Using Scot: rForesmen readers in srall groups was the least value as
well as helpinr zids il in workbtooks and spellers,”

"Too much clerical s:uff at rerinninc of term.”

"Giving tests, standardized and others.”

"Learninc and applrin~ ~math sizillsy dislike doing workboolr skills,."

9. How do you characterize your ccoperating teacher as a teacner of caildrer
% of Total Tesncnces

outstanding 13
very good 36
good 27
fair 18
poor 0

Additional comments: lNone.

10. To what extent is your cooperating teacher a mecdel for you in terms o-:

3 4 56 7 X
general teachine strle/method 1 1 3 5 2 1 1 4,04
relationships with children 1 1 2 3 2 1 2 4,50

Additional comments: "Would model and use some of his methods; some I
believe are quite good; definately not the majority."
"I was in conflict because I disagree with her methods, bHut learned an
;mazi?g arcount from her group and interpersonal relationships with the
ids,."
"Shows enthusiasm and Jjoy in teaching, care and concern for her c¢crhiliren,
"Sae and I love kids, but she sees that they have to all be soitewhere
by X and I don't. I don't think because we are studying volcances,
everyone has to end up knowing about volcanoes. Interest, not Icrce."
"I really adaire her as a person and friend; we are pretty close and
think a lot the same."
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ed methods of teachinge=she has 3 “ane:n?

"Don't believe in b . _ hirn e : :
L 's 0l dealing with tznelir problens-=« . lc.. 1"

concern Tor IAg and cood wal
learned a lot Ircna
"Difference lhere in reneral attitude toward learning, work as oppocel
to sometiin~ elge, I send “o he a little nore,."

"She is genuinelr concerncd about each ¢nild in the classroon ani shows
this quite cZ:zen, scrmetiing I hone I ill do."

’
)
s
i

) <
<
0
&
o
-

1l, Hew helpful is rour cooperatins teacher in guiding your aeva.onient as
a ‘teacher?

% of Total Resvonses

extremelr helpful (o]
very helnful 4z
helpful 8
fairly helpful 33
not very helpful 17

Additional comments: lione.

12, Indicate specific aspects of your cooperating teacher's supervision
that you feund most and least useful,

Most usefnl:

"Sincere re.ationsaip and concern.”

"Her positive outloox toward kids influenced and encouraged me on."
"Handlinr~ %he croup, as a group of impertant irndividuals."

"Tellinp re--i* doesn't always work--to control is a problem for
everyone,"

"Ber sugcestions of ideas and activities that I might do with childrern.
Her constant interest in the development of the children."

"Her attitude about scliool and about children. She is an optinmistic
person. She is licnest with me and rave me independence."

"Did allow us to do what we wanted,"

"She gets me to sit down and be a little more concretely prepared,
Helps me to forecastv the effects of certain activities, too."

"Good ideas for setting up my unit."

"I find that I have a lot of flexibility in her classroom=--this is
usefui,."

"I found her unit work very interesting and imaginative. Eer rath
teaching szills were pretty good, great math games. Enjoyed Low ghe
involved tke children's parents and community in the classroom."

Least useful:

Forcing mz2terials to be used. Different relationships with kids.
They're screwed up by Gealine with codes,”

"She encouraced me to try (any) activity with the kids but didn't
respond entrusiascically tc any idea."

"Never offerinc any of her ideas that werked well--(though I realize
it could backfire and all you'd get would be her ideas).

"That everybody has to kxnow x,y, and z,"

"The larcse amoun* of her tize that she spent talkirg to me was lcast
useful,"
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"Givin~ susc2stions then subtly telling me they should be car-ied
throuchz."

"Her lack of immediate feedback on what I do is distressinc a< tires,"
"I would have li%ed nore or sn individualized reacing and spellin-~
procram, individual discoever: and learning, and rore sincere warnonee
to bave been mom personal at tinmes,.,"

"Wished sie “au-hit anr other rrade level., Kinderrarten wogs ool fap
the firsg®t torm, but ~onld Like a erade level <c¢cr secord term "
"didn't lcn: verr nuen zunno In whanever we did, didn't encturz e us,."
"Not sharin~ of Ler vime or ccriients unless veou nush her,"

. ;

L

13, Are jyour pregram advisors available when you needa then?

% of Total resnonses

always available 42
usually available 58
hard to lcecate 0
unavailable 0

Additional Comments: "Major plus of the program, If I need to %all
to you when doing this-=tzey are there,"
ne >is hard to get a hold of at times--very busy man."

14, How supportive are your program advisors?
(l=unsupportive, 7=very supportive) ,ResEonges

1 2 > £ 7 7
of your perscnal development - = = 1 =« 7 4 5,50
of your individual interests and needs - = =« = 1 8 3 6.5
of your teaching style - - = = 2 6 3 6,45
ing s

Additional ccmments: "They don't judge (your personal teac
it is up to is,"

to
4

tyle)=

-

15, How vseful =re “he FProrram stalf In providinic esSSiSYafce =¢ ~ouw = ™
as you cevelop and execute your teaching resvonsivilities? (We rerfer
here to assistance such as suggestions cf method, materials, processes,
mechanisns of classroom organization, discipline, etc,)

% of Total resnonses

extremely helpful o4
very helpful %0
pelpful o
fairly helpful o
not very helpful 0

Additional comrments: "I haven't had time to actually look at every-
thing, or ccnsider or think thews throuch,"

"This is wkere they are outstanding,”

"Suggestions of methods should be more specific, discussed more in
detail--such as some concrete ways of dealing with parents, c:ier
teachers, laterials are excellent=-helpful."

"You have to do these things for yourself. In the end, but it nelps
a great deal to see fifferent and often nelpfyl ideas from a =arzow
who cares and not Jjust a book figure."
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"Open up questicns for us to think about. e must chose which is
ocest for us."

"C J especiallis is wery helpful on surirecsi
boolzs and mav<rials we n

"Jide knowled—e and oxnoni
in my thinkins andé anpro

"I couldn't asl: Tor besser
invaluazly Lelnlul,."

"They providel 2 lot of idezs and materials +o help with snecific
problens; were more than willing to talk about sour teachin~- and
classroon situaticn.”

"I have fourd <iat whnenever I have difficul<ies in these areas-=-lic e-a°f
will often revolve a class arcund the subject."

"I don't lnow of a time when scmethine eigher in raterials or et
were not availatle. Alwavs cons=ant enccurasement and §ooC cris
Our feelings were always acknowledged,"

¢ - ..

(]

.activities,
“ng&  an acgtvav
ften

arff has o

. .

c

o
-~
.
-
b
-

1
Q me

>

1
a

*
pert. The program members vere also

16

3

+
L I B
’J
&
e
S

16, List three aspects of the procram wnich you £ind mosSt sacis -

"l) group aspects; relacicnsihivs and support by all rembers, incl
Ellen, Bill, Franci. 2) Frececdon to express and explore and -eve
opinions. 3) Ccnten: of prorram.”

"1)the group interacticn and suobper: (a ticht group of peers +o wopk with
2)concern shewn for us (croup) and me (incividuals). 3) thas =i.ere
a lot of experience workine with kids,."

"l) close contact with aiviscrs. 2) close contact with other - 3cn-
teachers, %) close centact and endless experience with chilinan,"

"l)being with the kids. 2) tallking with fellow croup menters atou-
problens, jors, etc. is really getting into it. 3)2ill's taliis=-
which really helvo at times of neei."

"l)the staff's dedication and helpfulness. 2) the larse acount of tine
spent in classrooms and with children. 3) the coordination ¢ .a-1
aspects cf the experience in class."

"l) the instructors--Illen and Tr. .lorse. 2) ny teacher MNrs. livers.
5)the classroon exwericnce."

"l) the close rclaticnciip with other students in the program and wich
our advisors, 2) the ingetration of our classroom experience with cur
seminars. 5) the individual 2elp and attention we receive."

"1) Emersion with kids. 2) the opportunity to share experience, feeling
with others s¢ intirmately., 3) the khappiness of finding so cany fine

eople==friends,"”

"1§ group suppcrt. 2) hearing problems of teachers, 3) individual h2ln,"

"1) the sincere concern of everyone in the program. 2) the ecpaasis
on the students indivicual needs. 3) the relevancy of the Progran
to one's classroom situation."

"l) the warm, personal relationsiivp with each other and staff. 2) the
discussion oI prodlems in the classroom-~beinc able to sha-e upsesTing
g8ituations impediat:ly and cettinc feedback. 3) naving the freedon
to investigate special areas of teaching--lile our trip to heax 3ill
Martin,"

"l)great perscnal concern for our feelings. 2) being so optimistic on
education. 3)villincness to share so cuch of their background

knowledse with us."
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. . . - . e o . D m e igas
17. Lis* three acnects of rhe prerron rcu found least soniziwine,

"l1) Eber:mive sceteol, ievel-muicnt of ghilesenay that is inrossitole
(er reowms == =~ Sicliionl oml T salonom

"l)Bein; in Lbonuite zohiol, Z) Uhese fomng (She researc DI

"Can't viiint ¢ anrolinc-=I ~uess I vas tasicalle prepared for ‘i.e
mood ani Lad."

"l)soze o the

or;:anizaricn reetincs of our rroup. 2)some of the bealr

and materials reduncant. 5) ue o

"1)the lacl of iniern
2) anount of %inme

"1l) the opush of tha
of its own acccri ccrevimes I thourht the gooup was war oo
muck tallz. 3) € Y class."

"l)the very tradisional scheel itself that was chosen Tor %he preorrar--
net encuch &ifferent Miniz of elasarccoms."

"Just the norizl, expectatle hassies of ceine second fiddle 4o all ¢re
teachers (1lich isn't anrthine intrinsic to the prorram)®

"1)fillin- out reals. 2)24i3S, S)iavins a class from 4=6 alter a full da,'

"1)I did not feel psrt of the Univernsiss ani fel: aliena-es frem csher
gtudents not in our prorram. 2)Etervhite was not a school I found ver:
enjoyable to work in."

"1)The strucsured, culturally impotent setting of Eberwhite sclhoccl. Can's
think of an-—thine else.”

"l1) Not having encurh sime %0 read all the information., 2)we weren's
too orranizec at times for class discussicns and Tot carried awa in
other thincs. So, if something in speecific was plannecd, it éidn's
always come over that way."

L28%t our tatlies,.”

~en with meore tcachers as a mroup (oroun digeussic:
aratveq me Trom ctier interesstsoM

WD U0 be Irfends and to relate (this shonld core

)

<
)
%]
'A-

f

18. Please feel free <o aci an-, fu-ther comments and sur-estions recs
changes and improvements in the orogram rou woulé like t0 see. Ior
example, are trhere Impor:ant areas you think were inadequazel-:
explored? Jas there too ruch enpnasis on some sutjects or areas?

Was there too mucn or too little flexibility? Vas time well sroent? esc.

"I think thas if T zad %o learn to %each in a very traditicnal prorrac,
I wouldn't te teaching~-orvenned up sroundwork--shovred there are alter=-
natives, Going to be hard to teach in traditional school but not
impossible, but teachine is hard!"

"I hate these forms. I wish there was 3 times as much time as there is.
There is a lo< more denth of everything we <ouched on tha* I'd lire -o
explore furtiher as a srcup.”

"In placing students at the becinning of the year, most of us were
surprised where we ended up, just in the short weel we'd been % cetiher,
everyone pretty much knew where ever;one would worke-and then scme were
pPlaced in a surprisinc situation. Ieave it up To us to decide =n
we want to worke-if we find conrlid“s, the ones in conflict should
discuss it with %he alvisors, pessiblv then let the advisors v»lace us,
"I am flaxr, and so would preler flaking off with a lew peccle inssead
of the whole group. Alss some of the sToup are not as open as they tiinx
and don': urderstand hurans as well,"

"Transporzation was a proovlen=--sroup never paid for gas, and I didn't
like to ask. This is petty, but it bugged the hell out of me. I fel+

as though it were nv responsikility to orranize rides, etc., Ta*2 3afv-
and eventnally it vas NCT GonOme=..unt feelinys invoivad I axu sure. Snould
be more aware of what others are doing in trhe classrcom.. Tco much ti-a
spent on dealing with each other's feelings instead of thougnts, "
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"lould lilte v see %le in~ centinued. I Jjust want tc exnrecs v
sinceregst ovvroniaticn Uoroall Yo enerTy and cancesn Shat ol oo
exerted hv o Le enbers of the Sacultt tearn F“an01, Ellen, ans Tl
You all have itgen Lronendrusiv supnortl\e, “el““v in terrs of
learnin:s and -uliance, and Justc reat firlends., Thanks so nueh
"Too much ewnriiasis on Iiact, 7This pro~ran is unzeatable. uee;:" VLA
ther (ron-prooram) ctudent teachens ave deing makes me feel scrry Sex
then."
"Sometimes I felt the courses were becomins too much of a soundin-
off boaru for some ol the studients and consequently too much Time was
spent cn rearins cthers comnlalin or discuss sheir individual sizua-icns."
"The i“e wvas well snent., A clkance for the future would te nore
observa<icn of oither kinds of scadools and teaching situaticrs., ZIherunite

school was a ii=sle ‘*o sterile and waspy to be represen<ative sf man:
teachinr situwasicorns,"

"Great flexibili::, ilaybe too nuch at times. If next year the ““C"‘"W
wants to star in cre scqcol, Jor the entire year, it should te spalier
But ree, there are so ranv education pecvle that need and ccu’o Lce M1s
type of nro:re*' Vaat an experience! ‘e could have gone more ins
depth on scme ferms of teacuing Jechnlques. I feel it's scomewhet

difficuls a2nd tine consn*ln: %0 be a learnint teacher and face 2il the
daily assirmments plus have so manr areas of readins to do. Zo-h wer

very i.portant, but %o just start learninc atout sorme of the \eCL“-Gaﬁs
and tren anrply tlien vo cur individual situations when we'me “rvin~ -4
cope and understand <ha: rade it frustratine at tires., I wish I rad
Imown some c¢f the thinrs on Piaget and Dewer for hand. I didn't feel I
had enough time to “eally concentrate on certain areas."
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FIELD-BASED TEACHER EDUCATION PROGRAM EVALUATINY
The University of dlichigan

WINTER, 1974

l. How well prepared do you feel to teach at the present time?
(l=poorly prepared, 7=verv well prepared)

Response: 1 2 3 4 5 6 7 X sd
Frequency: - = = = 4 5 I 3.95 .60

Additional comments: None.

2. How much do you fzel vour Program has contributed to your cresent
level of preparation? (l=very little, 7=very much)

Response: 1 2 3 4 5 6 7 X sd
Frequency: - - = I I 6 2 8.10 .88

Additional comments: None.

3. (a) How would you evaluate the instructional methods used In vour
Program seminars (exclusive of campus courses). Check the appropriate
category (l=tco much, 4=about right, 7=too little).

Response: 1 2 3 4 5 6 7 x sd

Frequency:
class discussion l -1 6 - - 1 3.94 1.5
lecture l =« =« 7 =« 1 =« 3.94 1.29
demonstration - = = 5 = 3 - 4.75 1.04
experience with children - = 1 6 ~ 2 - 4.39 .99
outside reading assignments - 1 - 4 3 1 1 4.70 1.35
individual conferences - =1 9 « « « 4,00 .24

Additional comments: None.

3 (b), Please offer any general evaluative comments you have regarding
the teaching styles instructors used in directing their courses.

(In this section, please restrict your comments to Program seminars
only).

"I'd like a little more time for discussions, lecture, and general
meetings, but, alas, you can't have everything!"

"Excellent models and very supportive and encouraging and heinful.”
"Sometimes drawn out when you are drawn out."

"There were too many lecture hours as part of this term's courseworx:
not enough cliass discussicn."
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4. Itemize the courses and Program seminars vou are taking this
term and indicate vour estimation of them in the two areas

"o

indicated below. 1In the

comment” section, nlease recommend

changes in aperoach, topics covered, teaching styles, etc. you

would like to see.-

(1=not of value.,7=valuable)
Applicability in dewveloving
your tecaclhiing caiinetoncies)

(l=ncot sufficient,?=sufficient
Adequacy oI the
Substantive coancant

l 2 3 4 5 6 7 X sd 1 2 3 4 5 6 7 x sa
1 - -"1"1 1 5 5,782,033 T - - = 1 4 3 5.83 I.39
- -1 -2 34 6.001.13 =- - 1 - 4 2 3 5,85 1l.11

- 2 1 - 3 5.831.29 - - 1 11 - 3 5,67 1.54

Additional comments:
*( ) is real good at bringing

all look at."

"This had little or no relation to my

from previous courses."

in examples of stuff we need to

teaching; I knew the material

"I'd like to have suaggested reading for the next week's class, so I fee
more prepared to discuss what topic wa're dealing with.”

"Especially when discussing classroom problems being experienced.

more informal class sessions.”

Jeed

"I really liked dealing with the specific things we did,
math, music, etc. I'd like us to have also to have had more discussions

but with the topic structured for us."

5. On the average, how many hours a week do vou spend in preparation

for your Program courses?

Indicate, for each category, if you

believe this to be too much, tyo little, or about right:

Approximate hours ver

(l=too much, 4=about riah+,

- week 1n prenaration “7=too_littie)

x sd "0-56-10 I1-15 15-20 21+ 1234567 =%  sd
classroom-related 1480 570 --- 2 7 -— 1 -116521 ~-4.35 1.I1
responsibilities
methods courses 3.50 268 6 1 - m=e e== - =-12'2115,14 1.35
theory courses 4.06 349 6 2 -—— == e== = -=323--5,31 1l.10

Additional comments:
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6. Indicate the avproximate proportion (%) of time you have spent at
each of the following activities in jur practicum,

90
80

MEAN % OF TIME

o O O O © O

: A~/

first mid last first mid last first mid last first mid last
OBSERVING TUTORING SMALL GROUP OTHER
PRACTICUM ACTIVITIES

Additional comments: None.

7. On the whole, how valuable is the practicum to your develosment of
teaching competencies? (l=not valuable, 7=very valuable)

' Respoase: 1 2 3 4 5 6 7 % sd

Frequency: - = = 1 3 1 5 6.15 .97

Additional comments: None.

8. Comment specifically on the aspects of your practical work with
children in classrooms which have been of greatest and least value.

of greatest value:

"Responsibilities were of greatest value; wanted to use more therapies
with the kids and was unable to."

"Being able to see kids change over the course of the year.”

"I feel my best work and results were when I worked with small groups
or individuals and could really get sincere feelings with everyone."
"The fact that this program provided so much time in the schools was
the most valuable, Specifically talking with my supervising teachers
and other teachers in the building and the actual time I spent with
groups of kids was the most valuable,"

*Organizing the math program for Carole."

"Working in small groups, being responsible for entire class."
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"Taking complete charve of kids was the most valuable."

"All of my work was valuable--ccood to spend a.lot of time with

the children--would be nice to have more time to read etc. on atoown. "
"Teaching a unit exactly as I wanted, gearing it to all children as
individuals."

of ileast value:

Fl'don't feel I did my best working with the kids as in total. I
couldn't keep their thoughts and doings together, They seemed to easil:
let loose then."

"The least valuable was writing about what I did with kids. Also of
little value is the okligation to sit and observe whan I was not
assisting. I did not feel I was getting a great deal of the tire
spent. hctually observing should be left up to the student because

only she/he knows how much she or he needs to feel confident encuch to
try things. I observed, tested cut styles myself, observed some

more, etc. but all the observation at the beginning was unnecessarv.”
"Observation of teaching methods."

"Mini-course was a waste. Teaching boxed units (MACOS,SCIS) allowed

me to rely too much on other's ideas."

9. How do you characterize your cooperating teacher as a teacher of
children?

8 of Total Resvonses

outstanding 10
very good 10
good 50
fair 30
poor 0

Additional ~omments: None.

10. To what extent is your cooperating teacher a model for you in
terms of:

(l=not at all, 7=extensively)

l1 2 3 4 5 6 7 X sd
general teaching style/method I 2§ -2 1 - 3.50 1.53
relationships with children 1 2 2 1 1 2 1 4.15 2.03

Additional comments:" (I) don't like the positive, tangible reward
system for work completed."

"I would hove to be able to be more informal, more open, and more me
with the kids."

*She's very warm and sincere with the kids. A real southern hearted
lady. I feel she is more structured in her teaching than I an but
she is a very confirmed believer in teaching her way and that it's .aer
best."

"He is an amazing man in terms of dealing with life as presented in
the lives of children he contacts daily. In terms of

stimulating them, he is very weak."

"Sometimes she helos: other times she is in her ecwn world of “obs."
"I hope I never teacn like her."

"She is distant, but knows the children very well as individuals
(which I like)"

"Excellent model for seeing how to treat children as human beings."

1.2
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11. How helpful is your cocperating teacher in guiding your
development as a teacher?

% of Total Responses

extremely helpful 0
very helpful 0
helpful 55
fairly helpful 45
not very helpful 0

Additional comments: Noae.

12. Indicate specific aspects of your cooverating teacher's
supervision that you found most and least useful.

Most useful:

“Q ) cooperation and adaptability to my ideas, and teaching
methods; she allowed me to develop my methods; not copy hers."
"Aided me in develeping organizational skills and planning in a
tightly structured setting."

"She is very optimistic in her work and loves children of all ages.
She enjoys tryinc new things and watching the kids explore. She's
concerned about each student and shows these feelings to them."

"He let me go through all that I had to; the ups and downs; offering
a lot of encouragement and support. He was willing to, and we often
sat for hours talking about teaching and children and life."

"When we talk about kids and what their problems are about.”
"Insights with individual children,"

"The degree of flexibility I was given in the classroom."

"POinting out classroom activity that I didn't notice."

"I found most helpful my teacher's diving me responsibility, total
charge of the class very early. I iearned a lot that way, especially
in managing a large group. Also, I was able to do most everything I
wanted within her particular structure."

"Can talk with her easily."

"She was very open to letting me take on responsibility. She shared
all problems with me, treated me as a co~worker, respected my ideas."

Least useful:

FDealing with the emotional confusions of kids; who can?"

*I don't feel I was left on my own enough and that I said my
feelings and ideas well enough. I didn't start from scratch on my
own and have to plan out a week's worth of clasg doings. I didn't
experiment enough with my own resources."

"He did not excite me to try exciting, creative things because he does
not."

"Left class in a state of chaos."

"Teaching style extremely structured and little chance for creativi:y
or exploring on my part allowed."

"The lack of feedback: lack of confarring.”

*Interfering with my discipline."”
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I found least helpful tne fact that she wasn't very supportive ¢! vhat
I did and often didn't comment unless I asked her. She was helplul

in matters of discipline, management, etc., but seemed almost totally
concerned with this aspect of teaching."

*Never too sure of what is expected of me."

13. Are your program advisors available when you need them?

% of Total Responses

always available 40
usually available 60
hard to lccate 0
unavailable 0

Additional comments: "Really willing to give time."

14. How supportive are vour program advisors? (l=unsupportive,
7=very supportive)

1 2 3 4 5 6 7 x sd
of your personal develop. - - - = 1l 6 3 6.50 47
of your individual interest
and needs - - = = 27 1 6.10 57
of your teaching style - - - 2 3 4 1 5.60 .97

Additional comments: None.

15. How useful are the Program staff in providing assistance to you

as you develop and execute your teaching responsibilties? (We reier
here to assistance such as suggestions of method, materials, processes,
mechanisms of classroom organization, discipline, etc.)

§ of Total Responses

extremely helpful 45
very helpful 33
helpful 22
fairly helpful 0
not very helpful 0

Additional comments: "The strongest part of the program.”

*More on theory than practice.”

*Extremely helpful in regards to materials and methods. I could
have used more help in discipline areas."

L
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16. List three aspects of the program which you find most satisiving.

(The individual recsponses were grouped according to categories, and
are listed in order of frequency of occurrence.)

Response Freguensy
Smallness and closeness of the group 9

individualistic support and understanding of the staff 7

field-based, humanistic and psychological emphasis of the
program

Openness of statf to new ideas and differences of opinions
Availability of materials and resources
Supervising teacher

Seminars

Integration of teaching and seminars

Extensive teaching time

Exposure to new ideas and current issues in education
Talking out problems

Optimism about working with people

e I I R S T A L Y

Standards and values which propel the program

17. List three aspects of the program you fnund least satisfying.

Response Frequencyv
unstructured discussions or not enough time for discussions 4
split into two schools 3

scheduling of seminars

no time for reading

goal-setting, scales

lack of group contact as year progressed
more exposure to other styles, field trips
Eberwhite school

Writing papers

i o B A S S IR S R N

Lack of continued questioning of our philosophies
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18. Please feel fre2 tn add anv Surther corments and suaqgectis
regarding changes ard imvrovernants in the program you would like to
see. TFor examn»le, are tncre iroartant areas vou think were
inadequately exnlored? twWas there too much emphasis on some subiccts
Oor areas? Wwus there too much or too little flexibility? Was time
well spent, etc.

"The only thing that I can say is that I doubt I would feel secure
if C ) trained me!"

"For sure in the second semester , as well as the first,concentrate
some time on the teacher role and what it means to each persca.
Discuss future teaching jobs and what interviews might demand.

Come to some agreed upcn reelinas that are being debated akout

and don't get off on tangents. Carry through. Talk about future
schools and what they might demand of a teacher. More decisiors
and plans better cthan what we did. Don't diddle~daddle around."
"Time was mostly well spent. I feel T know too little aboutc
exceptional children--koth bright and those with learning disabilizics.
In the middle months of student teacning experience, we should

have had less seminars. There was too much going on for each of us
to reach us all, and we spent the time only brushing surfaces, tims
is too precious then. We should have met more with Bill Morse!

and more with Ellen and Bill together."

"The time was well spent--there were people I dih't appreciate

that much...but the ideas of the program in the talking and kids was
really tremendous."”

"Possibly more time could be spent in the area of 'teacher consciousnes
raising.' I would've liked more interaction with critic teachers as
a group--Classes spent together so they could see how we relate as a
group and what cur priorities are.”

“The lectures on mental hygiene were useless to me. If people have
an adequate hackaoround in child development, the material is
repetitive. Therefcre, the materials should be dealt with onlwv

in readings, and class time can better be spent in discussing
applications of the material."

"It's really important that the group stay in one school, I think.
It seems more emphasis is needed on the theoretical asvects of
education during the second semester--the tendency was to bacome to0
wrapped up in our individual classes. More responsibility during the
first semester mav have been good."

"Time could be better spent--solid convercation."

"I wish there had been more changes over the year to talk of alternatiw
teaching and see alternative teaching and philosophies, styles,
methods, e.g. the Montessori school. Though students were given
responsibility for independent study, much of it was spent in
Classroom preparation (just like real teachers who never have tine
to keep up). Perhaps the students should have two free afternocns

a month scheduled into the program to use for observing other

rooms and schools.”



